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JI-p Anera Bapakocka®, peqosuu npodecop
VYuusepaurer ,,CB. Kupun u Meroauje* — Crombe
dunozodcku paxkyirer

WHcTuTyT 32 Iegarorujy

BACIIATAIGE Y BPEMEHY BPEJHOCHUX N3A30BA:
TEOPHUJCKE OCHOBE M IEPCIIEKTUBE ®OPMHUPAIHA
BPEJHOCTH KOJI IEIE Yl MJUIAJIAX

Pe3nme: Bacnutame nene M MIAJUX Yy CaBPEMEHOM JPYLITBEHOM H
KyJATYpPHOM KOHTEKCTY O/IBHja C€ Yy yCIOBHMa MHTCH3MBHUX IPYIITBEHUX IIPOMEHA
KOje 3Ha4yajHO yTH4Yy Ha (OpMHpame BPEIHOCTH W BPEIHOCHHUX OpHjEHTAIH]a.
BacriutHa QyHKIMja ce HE MOXKE IMOCMAaTpaTH MCKJBYYMBO Yy OKBUPY jeIHE
WHCTUTYIMje, Beh TmpencTaBjba WHTErpaNiaH TIpoIec KOjU Cce OcCTBapyje ¥y
pPa3IMYUTUM BaCIUTHO-OOPA30BHMM HMHCTUTYIHjaMa M INDUPEM APYIITBEHOM
OKpYXKEHY, TI0UEB 01 HajpaHHjer y3pacTa. YIPaBo y PaHOM Pa3Bojy MOCTaBIbajy ce
TeMeJbU MHTEPUOPH3AIMje U UHTCPHAIN3AIIM]jE€ BPEIHOCTH KOje OOJIMKYjy JTUYHOCT
U ycMepaBajy MoHamame. [IpylmTBeHe BpEIHOCTH TIIPECTaBIbajy AalCTPaKTHE
ujeaie KOju ClIy)Ke Kao KPUTEPHjyM 3a MPOIEHY OHOra IITO je J0OpPO U MCIPaBHO,
MOXEJbHO WJIM HENOXKEJbHO, MPABEJHO WJIM HENpaBeJHO y JApylmTBY. HbuxoBo
NpoyyaBame I0CTaje MOCEOHO aKTYeNHO Y YCIIOBHMa TpaH3HIHUje U JTyOOKHX
JPYIITBEHO-TIOJIMTHYKHUX M COIIMO-€KOHOMCKHX IPOMEHA, KOj€ MOCTaBJbajy MHTame
u3rpamke HOBOI' CHCTEMA BPEAHOCTH U CIIPEMHOCTHU BaCHI/ITHO-O6paSOBHI/IX
MHCTHUTYIMja Ja Ha BbUX OJIrOBOPE.

[Momazehn ox caBpeMEHUX MENArouIKKX W MCHXOJIOUIKHX TEOpHja, paj uMma
TEOPHjCKH KapaKTep U aHaJM3HMpa CIOKEHOCT mporeca GopMuparma BpeaHOCTH KO
nere u muaaux. [loceOHa maxkma mocBeheHna je oJHOCY APYNITBEHUX 3aXTeBa U
pa3Boja MHIMBHIYATHOCTH, KA0 ¥ MPOLIECHMa COLIMjaTHOT YUeHha, MHTEPHOPH3ALIH]je
W U3rpajithe KPUTUYKOT OJHOCA TIPeMa BPEJHOCHOM CHUCTEMY JIpYIITBa. YKasyje ce
Ha M3a30B€ CaBPEMEHOT JPYIITBA, Ka0 IITO Cy: pejaTUBH3aINja BPEAHOCTH, KpU3a
MOpaja M MPOMEHa YJIOTe TPaJUIMOHATHUX BACHHTHHX (hakTopa, HITO JI0JaTHO
yCIOKHaBa BacUTHH mpouec. Mcruye ce mnortpeba 3a CHCTEMAaTCKUM U
KOOpAWHUCAHUM BAaCIIMTHUM ACJIOBAKLEM CBUX PCIICBAHTHUX aKTEpa.

[ToceOHoO ce Haramapa 3Ha4aj npodecHoHaTHINX KOMIICTCHIIM]ja BacliuTada
Kao KJbYYHHUX HOCHJIAIA BaCIUTHE (QDYHKIMjEe Y CABPEMEHOM KOHTEKCTY.

Kibyune peun: BaCIIUTAbE, BpPEIHOCTH, HMHTEPUOPHU3aLIH]a,
npoecnoHamHe KOMITETeHIIH]e, IPYIITBEHE MPOMEHE.

* aneta@fzf.ukim.edu.mk
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Aneta Barakoska

EDUCATION IN AN AGE OF CHANGING VALUES:
THEORETICAL FOUNDATIONS AND PERSPECTIVES ON VALUE
FORMATION IN CHILDREN AND YOUNG PEOPLE

Abstract: The education of children and young people in the contemporary
social and cultural context takes place under conditions of intensive social changes
that significantly influence the formation of values and value orientations. The
educational function cannot be viewed exclusively within a single institution, but
rather represents an integral process carried out within various educational
institutions and the broader social environment, starting from early childhood. It is
precisely in early development that the foundations of the internalization and
integration of values are established, shaping personality and guiding behavior.

Social values represent abstract ideals that serve as criteria for assessing
what is good and correct, desirable or undesirable, just or unjust in society. Their
study becomes particularly relevant in conditions of transition and profound socio-
political and socio-economic changes, which raise the question of building a new
value system and the readiness of educational institutions to respond to these
changes.

Based on contemporary pedagogical and psychological theories, this paper
is theoretical in nature and analyzes the complexity of the process of value
formation in children and young people. Special attention is paid to the relationship
between societal demands and the development of individuality, as well as to the
processes of social learning, internalization, and the development of a critical
attitude toward the value system of society. The paper points to the challenges of
contemporary society, such as the relativization of values, moral crisis, and changes
in the role of traditional educational factors, which further complicate the
educational process. The need for systematic and coordinated educational action of
all relevant actors is emphasized.

Particular importance is given to the professional competencies of educators
as key carriers of the educational function in the contemporary context.

Keywords: education, values, internalization, professional competencies,
social changes.
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Dr. Sofiya Dermendzhieva®, lecturer
South-West University ,,Neofit Rilski*, Blagoevgrad, Bulgaria

KINDERGARTEN AS A SPACE FOR CREATING MEANING:
MULTIMODAL LITERACY IN A CONTEMPORARY
SOCIOCULTURAL CONTEXT

Abstract: In the contemporary socio-cultural context, kindergarten ceases
to be a space in which children simply acquire knowledge, and becomes an
environment in which they actively create meaning for the world. This report
focuses on this change, considering multimodal literacy not as a complementary,
but as a fundamental characteristic of children’s learning and communication.

Based on the understanding that children think and express themselves
through a variety of modalities — image, movement, sound, play and digital forms
— the need to rethink pedagogical practices in preschool education is argued.
Particular attention is paid to the transformation of the role of the teacher: from a
transmitter of knowledge to a mediator who recognizes, interprets and supports the
processes of meaning-making.

The report offers a vision of kindergarten as a cultural and social space in
which every child participates fully through their own ways of expression. In this
context, multimodal literacy emerges as a key professional competence and as a
condition for a more inclusive and meaningful education.

Key words: preschool, multimodal literacy.

* sofger@swu.hg
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Co¢muja lepmenuujeBa

BPTHHR KAO ITPOCTOP 3A CTBAPAILE 3HAYEIbA:
MYJITUMOJAJHA IIMCMEHOCT Y CABPEMEHOM
COIUOKYJITYPHOM KOHTEKCTY

Pe3ume: V caBpeMEHOM CONMOKYJITYpPHOM KOHTEKCTY, BPTHhO TIpecTaje na
Oyzie MpOCTOp y KOME JIeTia jeAHOCTABHO CTHYY 3HAKE U TI0CTaje OKPYKEHE Y KOjeM
aKTHBHO CTBapajy 3Hauemhe 3a cBeT. Paag ce (¢okycupa Ha OBY MpPOMEHY,
pasMatpajyhun MyJITHMOAANHY NHCMEHOCT HE Kao KOMIUIEeMEeHTapHy, Beh Kao
(hyHIaMeHTaTHy KapakTepUCTHKY Jiedjer YIeHkha U KOMYHHKAIIH]e.

Ha ocHOBY pa3ymeBama Jia Jielia MUCJIe U U3pakaBajy cebe Kpo3 pasiniuTe
MOJIAJINTETE — CIIMKY, TIOKPET, 3ByK, HTPy W JUTUTAIHE OOJHKEe — apryMEHTyje ce
notpeba 3a MPEUCITUTHBAKLEM TIEIarOIIKUX MPAKCH Y TPEANIKOICKOM 00pa3oBamy.
[ToceOHa maxmba je nmoceehieHa TpanchopMalyju yjiore Bacnurava: oJf MPEeHOCHOIa
3HaWka 70 MEAujaTopa KOjU MpPENo3Haje, TyMayd M IMOJp)KaBa IMPOIECce CTBapama
3HAYCHA.

WzBemiraj Hyan BU3Mjy BpTHha Kao KyATYpHOT M APYIITBEHOT MPOCTOPA Yy
KOME CBAKO JIETe y MOTIYHOCTH YYeCTBYje KPO3 COIICTBCHE HaYMHE M3pakaBama. Y
OBOM KOHTEKCTY, MYJITHMOJAJIHA THCMEHOCT C€ TO0jaBJbyje Kao KJbyduyHa
npodeCHOHAIHA KOMIICTCHIIMja W Kao YCJIOB 3a WHKIY3UBHHUjE M CMUCICHHU]E
o0Opa3oBame.

K.rby'me peuu: npcauKojCKa yCTaHOBa, MyJITUMO/JJaJIHa ITMCMCHOCT.
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Ap I'opnana CTermh*, JOLIEHT
VYuusepauter y Kparyjesiy
®daxynTeT NeJaroluKux HayKa, JaroguHa

UCTPAXKUBAIBE TIPUPOJHUX PEHOMEHA Y BPTURY:
COIUOKYJITYPHA IIEPCIIEKTUBA

Pe3ume: HcTtpaxuBama Jedjer pasymeBamba NPUPOAHHX (PEeHOMEHa Y
MPEIIIKOJICKOM y3pacTy umajy ayry Tpaauuyjy. J[locamamma wucTpaXuBama
yIJIaBHOM Cy OWlla ycMepeHa Ha WHAMBHIyallHA Jiedja pa3yMeBama MPHUPOTHHX
(eHOMEHa, JOK ce pelaTUBHO Mand Opoj WCTpakMBamka 3aCHMBA Ha
COLIMOKYNTYPHO] TEPCIEKTUBH KOja TOJIa3W OJf CTAaHOBHINTA Jla ce Jedje
pasyMeBame pa3BHja Kpo3 OJHOCE ca JApyruma, yrnorpely je3uka, KyATypHHX ajara
Y 33j€JHIYKO y4enrhe y aKTHBHOCTHMA.

[lomazehu ox commokynTypHE Teopuje, OBaj paj pa3Marpa Kako Jera
MPEIIIKOJICKOT y3pacTa HCTPaXyjy M KOHCTPYHINY pa3yMeBama MPUPOTHUX
¢denomena y Bprtuhy. [loceOHa makma ycMepeHa je Ha HauyWHE Ha Koje Jena
00JMKYjy TIpencTaBe O MPHUPOTHUM (HEeHOMEHHMa, KaKO IOBE3yjy CBaKOIHEBHA
HCKyCTBa Ca HayYyHHM HJEjaMa M Kako ce HHXO0Ba pa3syMeBama TPaHCHOPMHUILY
KpO3 KOMYHHKAIIH]Y Ca BPIIHAIMMA 1 Ca BACITUTAYEM.

Teopujckn OKBUp paja 3aCHOBAH je Ha TpH (OKyca aHAIU3E: MEPCOHATHU
(HaUMHM Ha Koje T0jeJMHAYHO JIeTe KOHCTPYHIIEe pa3yMeBame INPHPOJIHHX
(¢eHomMeHa), wuHTeprnepcoHaNHM (yJjora Jaujajgora, capaambe W - 3ajeIHUYKOT
WUCTpaXWBamha MPHUPOAHUX (eHOoMeHa) W KOHTEeKCTyanHH (3Hadaj (PU3UUKOT,
KyATYpPHOI M HMHCTHUTYLMOHAJIHOT OKpYXema BpTHha y OOJMKOBamy Jedjer
pasyMeBamba NpUPOAHUX (EHOMEHA).

AHanmu3a TmOKazyje Jla Jedja IUTama, MPETHOCTaBKe, CHMOOJIMYKE
Npe/CcTaBe M 3ajeHUYKO ydemhe ca BpIIbaMMa M BacIUTAad4eM MpPEICTaBIbajy
BaXHE OOJIMKE MeIujalMje y Npolecy KOHCTpyHCama 3Hauekha O MPUPOJHUM
(deHOMEHMMa, Ka0 W Ja CONHOKYITYPHH KOHTEKCT WMa 3HauajHy yJIory Yy
MOACTHLIAKY Jiedje PpaJ03HAIOCTH, HWCTPAXHBaba W pa3Boja pasyMeBama
NPUPOTHUX (PeHOMEHA.

3akJ/pydyje Cc€ Ja COLMOKYJITYypHa TIepcrekTuBa omoryhaBa myOsbe
pasyMeBame HauWHA Ha KOjU Jiella y4e O NPUPOJHUM (peHoMeHUMa, jep nedje
MUIIUBCHE carjieaBa Kao KoJIadopaTHBaH, KOHTEKCTYAlTHO YCIIOBJBEH U KYJITYpPHO
mocpezoBaH mpoiec. Hana3u pana vMajy MMIDIMKAIMje 3a pa3BHjame MpakKce y
BpTHlly, KOja TOJpKaBa HCTPAKHUBAKGE, KOMYHUKAIU]y, MapTUIMIANNY U
3ajelHIYKO KOHCTpPYHCAame pa3yMeBama NpPUPOJIHUX (EHOMEHa, Kao M 32
METOJIOJIOIIKE MPUCTYIIE UCTPAKUBAY YUeHha Jele O NPUPOIHUM (hEeHOMEHHMaA Y
MPEAIKOJICKOM Y3pacTy.

Kibyune peum: npupoaHu (EeHOMEHH, COLMOKYJITypHa IEepCIEKTHBA,
IIPEIIKOJICKO BaCIIUTake U 00pa30Barbe.

* gordana.stepic@pefja.kg.ac.rs
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Gordana Stepié¢

EXPLAINING NATURAL PHENOMENA IN KINDERGARTEN: A
SOCIO-CULTURAL PERSPECTIVE

Abstract: Research on young children’s understanding of natural
phenomena in early childhood has a long tradition. Previous studies have mainly
focused on children’s individual understandings of natural phenomena, while
relatively few studies have been grounded in a sociocultural perspective, which
assumes that children’s understanding develops through relationships with others,
the use of language, cultural tools, and joint participation in activities.

Drawing on sociocultural theory, this paper examines how preschool
children explore and construct understandings of natural phenomena in
kindergarten. Particular attention is given to the ways children form representations
of natural phenomena, connect everyday experiences with scientific ideas, and
transform their understandings through communication with peers and teachers. The
theoretical framework of the paper is based on three foci of analysis: personal (the
ways an individual child constructs understanding of natural phenomena),
interpersonal (the role of dialogue, collaboration, and joint exploration of natural
phenomena), and contextual (the significance of the physical, cultural, and
institutional environment of the kindergarten in shaping children’s understanding of
natural phenomena).

The analysis shows that children’s questions, assumptions, symbolic
representations, and joint participation with peers and teachers represent important
forms of mediation in the process of constructing meanings about natural
phenomena. Furthermore, the sociocultural context plays an important role in
fostering children’s curiosity, exploration, and development of understanding of
natural phenomena.

It is concluded that the sociocultural perspective enables a deeper
understanding of how children learn about natural phenomena, as it views
children’s thinking as a collaborative, contextually situated, and culturally mediated
process. The findings have implications for developing kindergarten practices that
support exploration, communication, participation, and the co-construction of
understanding of natural phenomena, as well as for methodological approaches to
researching children’s learning about natural phenomena in early childhood.

Keywords: natural phenomena, sociocultural perspective, preschool
education and care.
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Ipod. np Bpane Muxkanosuh”
VYuusepsuter y bamoj Jlyun
Ounozodcku Gaxyiarer

Hou. 1p Kpuctujan Ilonosuh
VYuusepsuter y bamoj Jlynn
dunozodpcku pakyarer

BACIIUTAIBE JEHE U MJIAJINX CA UHTEPHAJIM3OBAHUM U
EKCTEPHAJ/IN30BAHUM NIOPEMERAJUMA ITIOHAITABA

Pe3ume: CaBpeMeHH TpeAMeT IpOydYaBama CONHjalHE IeJaroruje je
M3y3eTHO KoMIulekcaH. Kao TakaB oOyxpara paznuuute nopemehaje moHarmrama
nene u miuanux. Hajuemhe ce y HBHXOBOM IMOHANIamy youdaBajy pas3iHyUTH
WHTEpHANN30BaHN (MIACHBHU) W eKCTEpHAJIN30BaHW (aKTHBHH) TmopeMehaju
MOHAIIaba.

AyTopH y pajiy aHaIU3Upajy pa3IuduTe €THONOIIKE Teopuje mopemehaja u
y BUMa NpOHAla3e OCHOBE 3a WCIOJbABAKE DPAIMYUTHX HWHTEPHAIM30BAHHX WU
eKCTEepHAJIM30BaHNX TopeMehaja MoHamama Jene M MIIQANX, M3[Bajajy KJbydHa
obenexja pasnmuuuTux mnopemehaja W yka3yjy Ha npeBeHIMjy mnopemehaja
MoHaIlamka Koja je yTeMeJbeHa Ha IMearoliKOM CaBETOJAaBHOM paay |
MUKPOIIEIarOIKKM TPHCTYIIMMA y TIPOLIECy BaCIIUTAbA.

Pesynratu aHanmM3e eTHOJOIIKMX TeOpHja TMOKa3yjy Ja HeJocTaTak
NPUBPKEHOCTH  YOIIINITE, HEJAOCTATaK JIOBOJbHE YKJBYUYCHOCTH y pPa3IHulTe
BaCIUTHO-00pa30BHE aKTUBHOCTH, MOTPEIIHO TyMayuehe MMOHAIIaka U HeaIeKBaTHO
MECTO TMOjEeAMHIIA y IIEJIOKYITHOM CHCTEMY, HpEJICTaBJbajy HW3BOpE 3a I0jaBy
pa3nuuuThX mopemehaja MoHamama Jaene U MiIaaux. AHauu3a joi Mmokasyje ja ce
4yecTo pagu o mpucycTBy Beher Opoja mopemehaja Koj MMojeMHLA M A2 YECTO
nacuBHH OOJMIM IpepacTajy y aktuBHe nopemehaje. [legaromkun caBeTogaBHu paj
W MHUKPOTENATOIIKNA MPUCTYNU TPEBEHIMjH W WHTEPBEHIMjH Y CBUM BaCIHMTHO-
O6pa3OBHI/IM AKTHUBHOCTUMA MOT'Y ontn IMPUXBATJbUB HAYNH eq)I/IKaCHOF CMamUBamkba
nopemehaja monamama jgene W miaaux. [Iporec BacmuTama Jene M MIIaIUX
NpUXeampugoOM Mavunyiayujom He cMe OUTH 3aMEHeH MaHunyiayujom Koja
npe€acraBjba HCIPUXBATJbUBO BaCIIUTAKLE.

Kibyuyne peum: BacnuTame, WHTEPHAIM30BaHW mopemehaju MOHAIIama,
eKCTepHAIM30BaHN TopeMehaju ToHammama, NMPeBeHIMja mopemMehaja moHammama,
MaHUTyJalKja y BacluTamy.

* brane.mikanovic@ff.unibl.org
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Brane Mikanovié¢
Kristijan Popovié

EDUCATION OF CHILDREN AND YOUNG PEOPLE WITH
INTERNALIZED AND EXTERNALIZED BEHAVIOR DISORDERS

Abstract: The modern subject of studying social pedagogy is extremely
complex. As such, it includes various behavioral disorders in children and youth.
Most often, their behavior shows different internalized (passive) and externalized
(active) behavioral disorders.

The authors in the paper analyze different etiological theories of disorders

and find in them the basis for the manifestation of various internalized and
externalized behavioral disorders in children and youth, highlight the key features
of different disorders, and point out behavior disorder prevention that is based on
pedagogical counseling work and micro-pedagogical approaches in the educational
process.
The results of the analysis of etiological theories show that a lack of attachment in
general, insufficient involvement in various educational activities, misinterpretation
of behavior, and an inadequate position of the individual within the overall system
are sources of various behavioral disorders in children and young people. The
analysis also shows that often there are multiple disorders present in an individual
and that passive forms often develop into active disorders. Pedagogical counseling
work and micro-pedagogical approaches to prevention and intervention in all
educational activities can be an acceptable way to effectively reduce behavioral
disorders in children and young people. The process of educating children and
young people through acceptable manipulation should not be replaced by
manipulation that represents unacceptable education.

Keywords: education, internalized behavior disorders, externalized

behavior disorders, prevention of behavior disorders, manipulation in the
educational process.
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HMou. ap Tama Muiocasbesuh”
®unonomku paxkykrer, Huna, ®panmycka

Ap Jacmuna Josuh, npod. c. c.
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, JleckoBan
Oncex Bucoka mikona 3a Bacnuraue byjanosan

YJOI'A HACTABE CPIICKOI' JE3UKA U KIbU’KEBHOCTHU Y
PA3BOJY KPUTUYKOI' MUIIJBEIbA 1 BPEJHOCHOTI
CUCTEMA MJIAJIUX Y JIUTUTAJTHOM JOBY

Pe3ume: HacraBa cpricKor je3Wka W KEHXKCBHOCTH MMa KJbYYHY YIOTY Y
Pa3Bojy KPUTHUYKOT MHILUBEHA U y OOIHMKOBamY BPEAHOCHOT CHUCTEMa MIIAIUX,
MOoCceOHO y YCIOBMMA JUTHTAIHOT J00a y KoMme cy mHdopmaiuje Op3e, oOuinHe u
yecTo HempoBepeHe. Kpo3 aHann3y KIWKEBHHX TEKCTOBA, TYMAUCHE Pa3IHIUTHX
MIEPCIIEKTHBA W Pa3BHjalbe je3WdKe NPEIU3HOCTH, YYCHUIM Y4e Ja pasuKyjy
YHICHUIIE OJ] MUIIUBbEHHa, TIPETIO3HAjy MAHUITYJIall|jy U apIyMEHTOBAHO M3pakaBajy
craBoBe. KIIKEBHOCT TOCEOHO IONPHHOCH Pa3BOjy €MIIaTHje, €TUYKE CBECTH M
pa3ymeBama CIOKEHOCTH JbYJICKOI HCKYCTBa, JOK je3WYKO OOpa3oBame jaya
CIOCOOHOCT JIOTMYKOT 3aKJby4YMBamka M jacHE KOMYHHKanuje. Y JUTHUTATHOM
KOHTEKCTY, OBa HacTaBa IOCTaje U CPEJCTBO MEIHjCKe MUCMEHOCTH, jep MOJICTUYe
KPUTHYKH OJHOC TpeMa caJip’kajuMa Ha MHTEPHETY W JPYHITBEHHM Mpexkama. Ha
T4j HAYWH, MPEJMET CPIICKOT je3uKa M KIHLMDKEBHOCTH IMPEBa3mia3d OKBUPE
TpaJMIIMOHAIIHE HACTaBe M TOCTaje BakaH (akTop y (HopMHpamy OATOBOPHUX,
CaMOCBECHUX M KPUTHYKH OPHjEHTUCAHUX MJIAJUX JbY/IH.

KibyuHe peuu: cprcKH je3WK, IUTUTATHO 100a, MEAMjCKa MHUCMEHOCT,
€THYKA CBECT, BPEAHOCTHH CHUCTEM.

* phd.lingvista@gmail.com
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Tanja Milosavljevi¢
Jasmina Jovié

THE ROLE OF SERBIAN LANGUAGE AND LITERATURE
TEACHING IN THE DEVELOPMENT OF CRITICAL THINKING
AND THE VALUE SYSTEM OF YOUNG PEOPLE IN THE DIGITAL
AGE

Abstract: Teaching Serbian language and literature plays a key role in the
development of critical thinking and in shaping the value system of young people,
especially in the conditions of the digital age, where information is fast, abundant,
and often unverified. Through the analysis of literary texts, the interpretation of
different perspectives, and the development of linguistic precision, students learn to
distinguish facts from opinions, recognize manipulation, and express their views in
a well-argued manner. Literature particularly contributes to the development of
empathy, ethical awareness, and an understanding of the complexity of human
experience, while language education strengthens the ability for logical reasoning
and clear communication. In the digital context, this subject also becomes a tool of
media literacy, as it encourages a critical attitude toward content found on the
internet and social networks. In this way, the subject of Serbian language and
literature goes beyond the framework of traditional teaching and becomes an
important factor in forming responsible, self-aware, and critically oriented young
individuals.

Keywords: Serbian language and literature, digital age, media literacy,
ethical awareness, value system.
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Izv. prof. Ivica Kelam®

Sveuciliste Josipa Jurja Strossmayera u Osijeku
Fakultet za odgojne i obrazovne znanosti
Fakultet za dentalnu medicinu i zdravstvo

PROFESIONALNE KOMPETENCIJE ODGAJATELJA U SVJETLU
KLASICNE KATEHETIKE DR STJEPANA ILIJASEVICA

Rezime: Ovaj znanstveni rad kriticki analizira kapitalno djelo dr. Stjepana
Ilijasevica, ,,Obuka malenih ili Katechetika™ iz 1850. godine, promatrajuci ga kao
vizionarski priru¢nik koji anticipira suvremeni koncept profesionalnog razvoja i
kompetencijskog pristupa u odgoju i obrazovanju. U srediStu istrazivanja je
Ilijasevic¢eva redefinicija uloge odgajatelja; on se odmice od tadasnjeg dominantnog
modela pukog prenositelja informacija i postavlja standard odgajatelja kao
»prijatelja mladoga narastaja“. Takav pristup implicira visoku razinu pedagoske
komunikacije temeljene na empatiji, strpljenju i dubokom poznavanju djecje
psihologije. Poseban fokus rada stavljen je na Ilijasevicev metodicki sustav,
specifino na inovativnu primjenu ,,ponukujucih razloga“ i ,,gibaju¢ih primjera®.
Autor argumentira kako ovi koncepti predstavljaju rane oblike suvremenih
motivacijskih tehnika i ufenja po modelu, gdje se djetetova volja ne slama
autoritetom, ve¢ se poti¢e unutarnjim uvidom i afektivnim angazmanom. Kroz
analizu odabranih ¢lanaka (poput onih o ,,razumnim razlozima*), rad pokazuje kako
katehetika u IlijaSevi¢evoj interpretaciji postaje platforma za razvoj socijalno-
emocionalnih vjesStina. Istrazivanje takoder problematizira autorov zahtjev za
jasno¢om i blago$¢u u govoru, §to izravno korelira s modernim inkluzivnim
pristupima koji uvazavaju djetetovu autonomiju. Rezultati analize sugeriraju da
Ilijasevi¢ev model nudi dragocjen doprinos za razumijevanje povijesti obrazovanja
u Hrvatskoj, ali i pruza primjenjive smjernice za definiranje suvremenih
profesionalnih standarda. Zaklju¢no, rad revalorizira Ilijasevi¢evu misao kao most
izmedu klasi¢ne tradicije i suvremenih pedagoskih strujanja, naglaSavajuci da je
cjelozivotni razvoj odgajatelja neodvojiv od njegova etiCkog i karakternog
integriteta.

Klju¢éne rije¢i: Stjepan Ilijasevi¢, profesionalni razvoj, katehetika,
pedagoska komunikacija, povijest obrazovanja, profesionalne kompetencije,
motivacijske tehnike.

* kelamivica@gmail.com
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lvica Kelam

PROFESSIONAL COMPETENCIES OF EDUCATORS IN THE
LIGHT OF DR STJEPAN ILIJASEVIC’S CLASSICAL
CATECHETICS

Abstract: This scientific paper critically analyses the seminal work of Dr
Stjepan Ilijasevi¢, ,,Obuka malenih ili Katechetika® (Instruction of the Little Ones
or Catechetics) from 1850, viewing it as a visionary manual that anticipates the
contemporary concept of professional development and the competency-based
approach in upbringing and education. At the heart of the research is Ilijasevic¢’s
redefinition of the educator’s role; he moves away from the then-dominant model of
a mere transmitter of information and establishes the standard of the educator as a
»friend of the young generation“. Such an approach implies a high level of
pedagogical communication based on empathy, patience, and a deep understanding
of child psychology. A special focus of the paper is placed on Ilijasevi¢’s
methodical system, specifically the innovative application of ,,incentive reasons*
(ponukujuci razlozi) and ,,moving examples* (gibajuci primjeri). The author argues
that these concepts represent early forms of modern motivational techniques and
modelling, in which the child’s will is not broken by authority but encouraged
through internal insight and affective engagement. Through the analysis of selected
articles (such as those on ,rational reasons®), the paper demonstrates that, in
Tlijasevi¢’s interpretation, catechetics serves as a platform for developing social-
emotional skills. The research also problematizes the author’s demand for clarity
and gentleness in speech, which directly correlates with modern inclusive
approaches that respect the child’s autonomy. The results of the analysis suggest
that Ilijasevi¢’s model offers a valuable contribution to understanding the history of
education in Croatia and provides practical guidelines for defining contemporary
professional standards. In conclusion, the paper reevaluates Ilijasevi¢’s thought as a
bridge between classical tradition and modern pedagogical trends, emphasising that
an educator’s lifelong development is inseparable from their ethical and character
integrity.

Keywords: Stjepan Ilijasevi¢, professional development, catechetics,

pedagogical communication, history of education, professional competencies,
motivational techniques.
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Jp Coduja Cumosuh, acucrent”
Oncex AnexcuHall
AKkajzieMyja BaCIUTaYKO-MEIUIIMHCKAX CTPYKOBHUX CTyIuja, Hum

HAPATHUB KAO JUCKYP3UBHA ITPAKCA Y PA3BOJY I'OBOPA
Y PAHOM JETUICTBY: UMIIVIMKALIMJE 3A
IMPOPECUOHAJIHE KOMIIETEHIHHUJE BACIIUTAYA

Pe3nume: Y caBpeMEHOM JPYIITBEHOM M KYyJITYpHOM KOHTEKCTY, pa3Boj
TrOBOpa y paHOM JIETHI,CTBY CBE C€ BHIIE pa3yMe Kao HWHTEPaKIHjCKu |
KOHTEKCTYaJIHO YCJIOBJbEH IIPOIEC, a HE Kao JIMHEApHO YCBajarbe je3HMUKHX
crpykrypa. [lonazehu o coumokynrypHe teopuje JlaBa BUrorckor u HapaTHBHOT
npuctyna [lepoma Bpynepa, pan pa3matpa HapaTMB Kao KJbYYHH MeEXaHH3aM
pa3Boja ToBOpa Kpo3 KOjU JIeTe OpPTaHW3yje MCKYCTBO W KOHCTPYHWIIE 3HAUCHE Y
WHTEpakuju ca ofpaciuma. [loceban akieHaT cTaBjba ce Ha 3ajeTHUYKO YUTAkE U
pasroBOp Kao Mpakce Kojeé MOJACTHYY Pa3BOj HAPAaTHBHUX M KOMYHHKAIH]CKHX
KOMIIETEHIIH]a.

HcroBpeMeHo, paj KpPUTHYKH TPEUCIHTYje HOPMATHBHE MPUCTYIE
METOAMIIM Pa3Boja TOBOpA, yKa3yjyhn Ha HHXOBY OIpaHMUYEHOCT Yy pa3yMeBamy
BapujaOMIHOCTH JAedjer u3pasza. YBojehu IUCKyp3uWBHY mepcrekTHBy Murena
dykoa, pa3Boj roBopa ce carjeraBa Kao J€0 LIMPUX HMHCTUTYIHOHATHHX H
KYJITYpHHUX TpaKkcH Koje OOJIMKYjy He caMoO je3WK Beh W MO3uIMjy Jerera Kao
TOBOPHOT CyOjeKTa.

Lwb pana je ma mokaxke jia ce npodecroHanHe KOMIIETSHIMje BacluTava
HE MOI'y CBECTH Ha KOPEKIH]y M YCMepaBame Jedjer ropopa, Beh moapasymerajy
CIOCOOHOCT Tpero3HaBaka M IMOJACTUIAkA PA3IMYATHX HAaYMHA HapPaTHBHOT
u3paxkaBama. Y TOM CMHCIY, Harjacak ce omMepa ca HopMme Ka Ipolecy, OZHOCHO
ca IPOLICHE HCIPAaBHOCTH Ka pa3yMeBamby 3Ha4eHa KOje JIeTe TP Y HHTEPaKIIHjH.

Kipyune peum: pa3Boj roBopa, HapaTuB, paHO AETHUEHCTBO, ITUCKYpc, JlaB
Burorcku, Llepom bpynep, Mumen ®Pyko, npodecuoHasHe KoOMIETEHIH]E
BacIuTaya.

* sofijasimovic94@outlook.com
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Sofija Simovié

NARRATIVE AS A DISCURSIVE PRACTICE IN EARLY
CHILDHOOD LANGUAGE DEVELOPMENT: IMPLICATIONS FOR
EARLY CHILDHOOD EDUCATORS’ PROFESSIONAL
CEMPETENCIES

Abstract: In the contemporary social and cultural context, early childhood
language development is increasingly understood as an interactional and context-
dependent process rather than a linear acquisition of linguistic structures. Drawing
on the sociocultural theory of Lev Vygotsky and the narrative approach of Jerome
Bruner, this paper examines narrative as a key mechanism through which children
organize experience and construct meaning in interaction with adults. Particular
emphasis is placed on shared reading and conversation as practices that foster the
development of narrative and communicative competencies.

At the same time, the paper critically reconsiders normative approaches to
language development methodology, highlighting their limitations in addressing the
variability of children’s expression. By introducing a discursive perspective inspired
by Michel Foucault, language development is viewed as part of broader institutional
and cultural practices that shape not only language use but also the child’s position
as a speaking subject.

The paper argues that the professional competencies of early childhood
educators cannot be reduced to correcting and directing children’s speech, but must
include the ability to recognize and support diverse forms of narrative expression. In
this sense, the focus shifts from norm to process, and from evaluating correctness to
understanding the meanings children construct through interaction.

Keywords: language development, narrative, early childhood, discourse,

Lev Vygotsky, Jerome Bruner, Michel Foucault, professional competencies of
educators.
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Jp Jacmuna Josuh, npod. c. c.”
Axanemuja cCTpykoBHUX ctyanja JyxHa Cpbuja, JleckoBarg
Opncex Bucoka mkosa 3a Baciutade byjanosan

Hou. ap Tama MusocaB/beBuh
®unonomku paxykrer, Huna, ®panmycka

ITOE3HNJA 3A JELY Y ®YHKIINJU YBAKABAIBA
PA3JIMYUTOCTHU U PAZBUJAIBA TOJIEPAHIIMJE KO AEIE
HPEAIIKOJICKOTI Y3PACTA

Pe3nme: TIpuxBatame pazIMYUTOCTH U Pa3BUjae TOJNEPAHIMje KO Jele
KJbYYHH Cy NPEIyCIOBH 3a CYKHBOT y CaBpeMeHOM IpymrTBy. Kpo3 pasBoj
COIMjTHO-EMOILIMOHAJIHAX ~ BCIITHHA  TIOCTaBJbajy C€  TEMEJbH  3IpaBHX
Mehysbyackux oaHoca. McrpkuBama ykasyjy Ha TO Ja je MPEIIIKOJCKU TEePUOT
BpeMe Kaja Tpeba TMOoYeTH ca pa3BHjalbeM COIHjaTHO-€MOIIMOHAIHAX BEIITHHA.
Jena y ToM mepuoy pa3Boja u3naze u3 ¢ase eroneHTpru3Ma, a TOBOPHU pa3Boj UM
omoryhaBa na 0ojbe M TpELHM3HHUjEe BepOaM3yjy €MOldje, YUME C€ JUPEKTHO
IIOACTHYC €EMOIIMOHAIHA I/IHTCJ'II/II‘eHHI/Ija.

[loe3wja 3a pmemy, Oimcka [eddjeM CEH3UOWIUTETY, jEeAHO je Of
HAjTIOTO/IHUjUX Cpe/ICTaBa 3a pajl Ha EMOIIMOHAIHOM U COLMjalTHOM Pa3Bojy Jelie.
OBaj pan, xopucrehn aHANTUTHYKO-CHHTETHYKH TIOCTYIAaK Ha NpUMEpHMa Iecama
CaBpEMEHHX MECHUKa 3a JIeIly, yKa3yje Ha TO KaKko ce€ KPO3 MOe3Hjy MOTY OCTBAPHUTH
[IMJbEBHM BaCIIMTHO-00PA30BHOT pajia y KOHTEKCTY pa3Boja eMIaruje, TOoJIepaHIyje,
yBaXKaBamba Pa3IMUUTOCTH KOJI JIeIIe.

KibyuHe peuu: moeswja 3a zeiy, pa3lId4UTOCT, TOJEpaHLMja, €MIaryja,
Jiel1a IpeIIIKOJICKOr y3pacTa.

*jasminal983@Ilive.com
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Jasmina Jovié¢
Tanja Milosavljevi¢

CHILDREN’S POETRY AS A TOOL FOR PROMOTING RESPECT
FOR DIVERSITY AND FOSTERING TOLERANCE IN PRESCHOOL
CHILDREN

Abstract: Accepting diversity and developing tolerance in children are key
prerequisites for coexistence in modern society. The development of social-
emotional skills lays the foundation for healthy interpersonal relationships.
Research indicates that the preschool period is the time to start developing social-
emotional skills. Children in this period of development emerge from the phase of
egocentrism, and speech development allows them to verbalize emotions better and
more precisely, which directly stimulates emotional intelligence.

Poetry for children, close to children's sensitivity, is one of the most
suitable means for working on the emotional and social development of children.
This work, using an analytical-synthetic approach on the examples of poems by
contemporary poets for children, indicates how the goals of educational work can be
achieved through poetry in the context of developing empathy, tolerance, and
respect for diversity in children.

Keywords: poetry for children, diversity, tolerance, empathy, preschool
children.

30



Jp Ayman Huxoauh, npog. c. ¢.”
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, Jleckoary
Opncex Bucoka mkoa 3a Baciuraue byjanoBarg

Aparana IlerpoBuh, acucrent
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, Jleckoary
Opncex Bucoka mkosa 3a Baciutade byjanosan

Hou. np Credan HBophesuh
VYHuusepsuret y Humy
®dakynTeT cropTa U GUINIKOT BaCIIHTAmka

I'OJAZHOCT INPEJAIIKOJICKE JEIHE KPO3 IICUXOJIOUKE,
OU3NYKE U 3IPABCTBEHE ACIIEKTE

Pe3ume: I'ojasHOCT KOA JeTie MPEIIKOICKOT Y3pacTa IMpeICTaBiba jelaH O/l
3HA4YajHUX CaBPEMEHHX 3JIPABCTBEHHX W pa3BojHUX mpobiema. [lopex dusmuxmx
MOCJICAMIIA KOj€ C€ Oriefajy Y CMameHO] MOTOPHYKO] aKTHBHOCTH, JIOIIH]O]
(hM3nuKOj] KOHTUIMjU U TToBehaHOM PH3HMKY O/ Pa3IMYUTHX XPOHUYHHX 000JbeHa,
rojasHOCT MMa M Ba)KHE ICHXOJIOUIKEe MMIUTMKanuje. Ko meme ce Mory jaBUTH
CMameHO CaMOIMOYy3/1amke, HECUTYPHOCT, TIOBJaYehe U3 COLUjATHUX aKTHBHOCTH U
npoOiieMH y KOMYHHKalMju ca BpuimanuMma. CaBpeMeHH HAadMH JKUBOTA,
He0BOJbHA (PM3MYKa aKTHBHOCT, HENPAaBHIIHA MCXpaHa M IPEKOMepHa ymnoTtpeba
JUTUTAIHAX TEXHOJIOTHja 3HA4YajHO JOIPUHOCE IOPACTy TO0ja3HOCTH Yy paHOM
JETUELCTBY.

Llwb pana je yka3uBame Ha IICUXOJIOIIKE, (PU3NYKE U 3PABCTBEHE acIeKTe
T'0ja3HOCTH KOJI TPEAINIKOJICKE Jelle, Ka0 W Ha 3Hauaj MpeBeHIHje Kpo3 (PU3HUKY
aKTHUBHOCT, TIPABUJIHY UCXPaHy W capajiby MOPOJIHIIE, BaclluTaya U 3/[PaBCTBEHUX
paHHKa.

Kibyune peum: rojasHOCT, MNpeNIIKOICKa Jena, (Qu3ndka akTHBHOCT,
TICUXOJIOIIKHU aCIICKTH, 3/IpaBJbE, IIpaBUJIHA UCXPaHa, HpeBeHqua.

* nikolicdusan287 @gmail.com
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Dusan Nikoli¢
Dragana Petrovié¢
Stefan Dordevié

OBESITY IN PRESCHOOL CHILDREN: PSYCHOLOGICAL,
PHYSICAL, AND HEALTH ASPECTS

Abstract: Obesity in preschool children represents one of the significant
contemporary health and developmental issues. In addition to physical
consequences reflected in reduced motor activity, poorer physical fitness, and an
increased risk of various chronic diseases, obesity also has important psychological
implications. Children may experience lower self-confidence, insecurity,
withdrawal from social activities, and difficulties in communication with peers.
Modern lifestyle, insufficient physical activity, unhealthy nutrition, and excessive
use of digital technologies significantly contribute to the rise of obesity in early
childhood.

The aim of this paper is to highlight the psychological, physical, and health
aspects of obesity in preschool children, as well as the importance of prevention
through physical activity, proper nutrition, and cooperation among families,
preschool teachers, and healthcare professionals.

Keywords: obesity, preschool children, physical activity, psychological
aspects, health, proper nutrition, prevention.
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MBana Ierposuh, acucrent”
YHuusepsuret y beorpany
dakynreT 3a 00pa3oBame yInTeIha U BaCIUTada

CAPAJIIbA Y BACIITUTHO-OBPA30BHOM PAAY: YTULAJ ITIOJIA
N YCIIEXA HA JO’KUBJbAJ 3AJEJHUYKOI' YUEIbA

Pe3ume: V pamy je mpeicTaBibeH pas3Boj capalmbe KOJ Jele Kao Ipolec
YHja ce OCHOBA T'pajiyl y MPEANIKOJICKO] 00U, a MMyHU OOJIHK JOCTIKE Y MIKOJICKOM
y3pacty. CHpoBeIeHO HCTPaXHBamb€ aHaIM3Mpa Ha KOjU HAYMH CE BELUTHHE
3ajeIHUUKOr pajia, u3rpaljeHe y HajpaHujeM pa3BOjHOM MEPHOY, UCII0JhaBajy KPO3
MOTHBAIMjy 3a y4Y€HhEe W KBAIMUTET OJHOCA ca BplumanuMa. Pag ce moceGHO
ycpencpelyje Ha KOTHHUTHBHE W COIMjaIHE acleKTe capaiibe, y3 yBaKaBame
WHAWBUAYATHUX KapaKTEePUCTUKA UCIIUTAHUKA.

OCHOBHH ITWJb UCTPAKMBAMba j€ YTBphHUBame CrieUPUIHOCTH Y JOXKUBIbAjY
3ajeJHUYKOT y4Ye€Hha y 3aBUCHOCTH O] I0JIa MCIUTAHUKA M HUXOBOT MPETXOIHOT
LIKOJICKOI' ycriexa. MEeTOHOJIOIKN OKBHpP o0O0yXBaTa Cce€pBej METoLy, a Kao
WHCTPYMEHT KOpWIINEH je aHOHMMHHU YIUTHUK KOjU KOMOWHYje METOCTEHCHY
JIukepTOBy CKally ca OTBOPEHUM IUTAKHEM HAMEHCHUM TYOHMHCKO] KBAJIUTATUBHO]
aHanm3u. VcTpaxuBame je CpoBelIeHO Ha y30pKy o 85 yueHuka (41 nedak u 44
JIeBOjUHIIe). 3aalld HCTPAXKUBAKka YCMEPEHH Ccy Ha ynopehuBame cTaBoBa jie4aka u
JIeBOjYHIIa, KA0 M Ha aHAIM3Y Pa3iidKa y OJJHOCY Ha yCIieX U3 HACTAaBHOT IpeaMeTa
[Ipupoxna u npymTBoO.

AHanu3a 1O IOy OTKpPHBAa Ja JEBOjUYMLE M3paKEHHje pearyjy Ha
nacuBHOCT uwiaHoBa rpyne (M=3,93) y nopehemy ca nmewanuma (M=3,32), mok
neyany y Behoj Mepy HarjamaBajy 3Ha4aj paBHOIPABHOCTH CBHX WJIAaHOBA Ipylie y
n3paxkaBamy MU (nevanu M=4,71; neBojuntie M=4,21). AHanu3a y 0QHOCY
Ha IIKOJICKH yCIieX yKasyje Ja YUCHHUIIM ca HIDKUM OIleHaMa UCKa3yjy U3PaXKeHH]y
MOTHBAIMjy 32 TPYNMHH paj u y Behoj MepH BpenHYjy MEXaHH3ME BpIIHauke
nongpuke. KBaluTaTMBHOM  aHAJIM30M  OATOBOpa HA  OTBOPEHO  IUTAmE
UACHTU(QHUKOBAHE Cy YETHPH KJbY4YHE KaTeropHje NpPeAHOCTH TPYIHOr paja:
BpIbauka MOJPIIKA W ,,Je3WK BpIIbaka“ KOTHUTHBHA JOOWT, €MOIMOHATHA
CUTYPHOCT U IIOBE3UBAE YUCHA Ca APYKECHEM.

3akipydak pajga Hy[Iu NMPaKTHYHE HPENopyKe 3a BaCHUTHO-0Opa3oBHU pal,
ucTHYyhH BaXXHOCT KOHTHHYHTETa Yy pas3BUjalby CapaJHUYKUX BEIITHHA O]
MPEIIKOJIICKOT  JI0 MIKOJICKOT — y3pacTa, VY3 YBaXaBambe WHAWBUAYATHHX
KapaKTepHUCTHKA JIETETa.

KibyuHe peun: BacuTHO-00pa30BHH paji, Pa3Boj CapaJHUYKHX BEIITHHA,
KOOTIEPATHUBHO YUCIhe, HHIUBHIYATHE KAPAKTEPUCTHKE JCTETA.

* ivana.petrovic@uf.bg.ac.rs
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Ivana Petrovié

COOPERATION IN EDUCATIONAL WORK: THE INFLUENCE OF
GENDER AND SUCCESS ON THE EXPERIENCE OF SHARED
LEARNING

Abstract: The paper presents the development of cooperation among
children as a process whose foundations are established during the preschool years
and which reaches its full expression at school age. The study examines how
collaborative skills developed during the earliest stages of development are
manifested through motivation for learning and the quality of peer relationships.
Particular attention is paid to the cognitive and social aspects of cooperation, while
taking into account the individual characteristics of the participants.

The primary aim of the research is to identify specific differences in the
perception of collaborative learning in relation to the participants’ gender and prior
academic achievement. The methodological framework is based on the survey
method, with an anonymous questionnaire used as the research instrument. The
guestionnaire combines a five-point Likert scale with an open-ended question
designed to enable an in-depth qualitative analysis. The study was conducted on a
sample of 85 pupils (41 boys and 44 girls). The research tasks focused on
comparing the attitudes of boys and girls and analysing differences in relation to
their achievement in the school subject Nature and Society.

The gender-based analysis reveals that girls respond more strongly to the
passivity of group members (M = 3.93) than boys (M = 3.32), whereas boys place
greater emphasis on the importance of equal opportunities for all group members to
express their opinions (boys M = 4.71; girls M = 4.21). Analysis according to
academic achievement indicates that pupils with lower grades demonstrate greater
motivation for group work and place greater value on mechanisms of peer support.
Qualitative analysis of responses to the open-ended question identified four key
categories of benefits associated with group work: peer support and the ,language
of peers”, cognitive benefits, emotional security, and the integration of learning
with social interaction.

The paper concludes by offering practical recommendations for educational
practice, emphasizing the importance of continuity in the development of
collaborative skills from preschool through school age, while taking into account
the individual characteristics of each child.

Keywords: educational practice, development of collaborative skills,
cooperative learning, individual characteristics of the child.
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JoBana Ctoumh Bornanosuh”, MACTEep BACIUTAY; JOKTOPAHA
VYHuusepsuret y Humy
[emaromxu dakynrer y Bpamy

METOAUYKH ITPUCTYII PA3BOJY IIOYETHUX
MATEMATHYKHUX IIOJMOBA KPO3 KPEATUBHOCT ¥
INPEAINKOJICKOM BACIIMTABY

Pesume: YV pany ce pazmara METOIWUYKHA NPUCTYI Pa3BOjy IMOYETHUX
MaTeMaTHYKUX [IOJMOBA KPO3 KPeaTUBHE aKTUBHOCTH y MPEIIIKOJICKOM BaCIUTAmbY.
Kako kpeaTuBHE aKTHMBHOCTM YTHYy Ha pa3Boj Jele MNPEIIIKOJICKOr Yy3pacTa.
CaBpeMeHO MpEIUIKOICKO BAaCHHUTame HarjallaBa 3Hauaj MHTETPUCAHOT yuyema
KpO3 UTPY U HCTPAKUBAIE.

Humes pama je mpuka3aTh yTHIE] BaclWTada y paBOjy IMOYETHHUX
MaTeMaTHYKUX MOjMOBA KPO3 KPEaTUBHOCT y MPEAIIKOICKOM BacIUTABY.

K.Tby'-lHe peuu: METOAMKA HaCTaBC MAaTEMAaTUKE, KpEaTUuBHOCT,
MMPECAIIKOJICKO BaCIIUTALC.

* stosicjovana706@gmail.com
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Jovana StoSi¢ Bogdanovié

METHODOLOGICAL APPROACH TO THE DEVELOPMENT OF
EARLY MATEMATICAL CONCEPS THROUGH CREATIVITY IN
PRESCHOOL EDUCATION

Abstract: The paper examines a methodological approach to the
development of early mathematical concepts through creative activities in preschool
education and considers the impact of such activities on the development of
preschool children. Contemporary preschool education emphasizes the importance
of integrated learning through play and exploration.

The aim of the paper is to present the role of preschool teachers in fostering
the development of early mathematical concepts through creativity in preschool
education.

Keywords: methodology of mathematics teaching, creativity, preschool
education.
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Dr. Adamantia Dourouma®, Postdoctoral Researcher
Aristotle University of Thessaloniki, Greece

A SYSTEMATIC REVIEW OF RESEARCH ON THE
RELATIONSHIP BETWEEN TYPOGRAPHY, TEXT FORMATTING
AND LEARNING IN EDUCATIONAL ENVIRONMENTS USING
THE EYE-TRACKING METHOD

Abstract: Research on typography using eye tracking shows that
reading is not only influenced by content, but also by visual features such as
font (Sans or Sans Serif), size, line spacing and formatting (bold, italics,
underline). Eye tracking data (fixations, saccades, regressions) show that
bold letters act as visual cues and help to locate important information faster,
while italics often slightly increase processing time when used extensively.
Underlining attracts attention but can disrupt visual word recognition,
especially in digital environments.

However, a systematic review of the literature has shown that the
results are not entirely consistent: the effect of typography depends on the
context, the reader’s experience, and the type of text. Many studies show
small or contradictory differences in speed and comprehension, despite clear
changes in visual behavior. Furthermore, the majority of research is
conducted in laboratory settings with adults, which limits generalization to
educational settings.

Overall, the literature agrees that typography influences attention and
visual processing, but no single “optimal” formatting system for learning has
been demonstrated. Large research gaps remain in the connection of eye
tracking with long-term memory, in real school settings, and in the
systematic study of combinations of typographic elements. In the context of
all of the above, research is currently being conducted by the author to
demonstrate the connection of typography with learning in academic
settings.

Keywords: typography, learning, education, eye tracker.

* adourou@nured.auth.gr
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Anamantua lypyma

CUCTEMATHUYHMU NPEIJIEJ NCTPAXKUBAIBA O OJHOCY
N3MEBY TUIIOT'PADPUIE, DPOPMATUPAIBA TEKCTA U YUYEIbA
Y OBPA30OBHUM OKPYXEIBbUMA KOPUIIREIBEM METOJIE
ITPAREIBA IIOI'JIEJA

Pe3ume: lcrpaxuBame tunorpaduje kopummhemem mpahema mormena
MoKasyje J1a Ha YHTame He yTUYe camo caiapxkaj, Beh M BU3yelHe KapaKTepUCTUKE
kao mro cy ¢our (Sans wiam Sans Serif), BennunHa, pazmMak u3Melhy peaoBa u
tdhopmatupame (momedpaHoO, KypcuB, moaBydeHo). [lomanum o mpahemy moriena
(dpukcammje, cakane, perpecwje) MoKa3yjy Aa momeOspaHa CcloBa Jelyjy Kao
BU3YETHHM 3HAIM U TOMaxy y Op’KeM MpoHallaKemy BaKHUX WHOpMaIuja, JO0K
Kyp3uB decto Mano mnoBehaBa Bpeme o0Opage Kaga ce KOPHUCTH HWHTEH3WBHO.
[ToxBnayeme NMpHUBIAYM MAXKIY, Al MOXKE Ja TIOPEMETH BU3YEITHO NPETO3HABAE
peuu, MoceOHO y TUTUTATHUM OKPYKECHhUMAa.

Melbytum, cucteMaTcKu Tperyiel JIMTepaType IOoKa3ao je Aa pe3yiTaTd
HHUCY y TOTIYHOCTH KOH3MCTEHTHH: edekaT Turorpaduje 3aBHCH OJ KOHTEKCTa,
HCKyCTBAa YHTAaolla W BpcTe TekcTa. MHore CTyAMje TMOoKasyjy Male WIn
KOHTPAJIUKTOPHE Pa3iiuKe y Op3uHH U pa3yMeBamy, YIIPKOC jaCHUM MpOMeHama y
BU3yesHOM TmoHamamy. llltaBumie, BehmHa wHcTpakMBama Ce CIPOBOAM Y
1ab0paTOPHjCKUM YCIOBHMa Ca OJpacivMa, IITO OrpaHH4YaBa IeHEepan3alnjy Ha
00pa30BHE YCIIOBE.

I'enepanHo, nuTepaTypa ce cliake Ja TUnorpaduja yTude Ha NaXmby H
BU3yeJNHY o0pany, aid HHje JEMOHCTpUpaH HHjelaH ,,ONTHMAJaH‘ CHCTEM
dopmaTupama 3a yueme. Benmke ucTpakuBauke IpasHHHE OCTajy y BE3H ca
moBe3aHomhy mpahema morieAa ca IyropodHuM mamhemeM, y CTBapHHUM
LIKOJICKUM OKpYXelhHMa M Yy CHCTEMarcKoM I[IpoydaBamy KoMmMOuHauuja
TANIOrpadCKUX ejieMeHara. Y KOHTEKCTY CBera HaBeICHOr, ayTop TPEHYTHO
CIPOBOJIM HCTPa)XXKMBake Kako OM TOKazao Be3dy Turorpaduje ca ydemeM y
aKaJEeMCKUM OKPY>KEHHUMA.

Kibyune peun: Tunorpaduja, yueme, oopazoBame, npahieme morieaa.
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Caodonan JI. MusbkoBuh®, HacTaBHMK
I'mmuasuja y Kocockoj Kamenum

BACIIUTAY KAO ATEHT COIUJAJIM3AIIMJE: AHAJIM3A
CTABOBA BACIIMTAYA IMTPEJIIKOJICKE YCTAHBE
»I THEJINIA MAJA* Y KOCOBCKOJ KAMEHHUIIA

Pe3ume: CaBpeMEeHO JApYIITBO KapakTepully yOp3aHe JApYIITBEHE,
KyJITYpHE W TEXHOJIOIIKE IMPOMEHE KOje YTUIy Ha MpOIlec COIfjalu3alyje aene u
MpeoOInKyjy yIoTy HHCTUTYIMja YKIbYYCHUX Y IbHXOBO BaCIUTamEe U 00pa3oBambe.
[lopen mopoamile kKao MPUMapHOT areHca Colyjaju3aldje, 3Ha4dajHy yIoTy V
yCBajamby [PYIITBEHHWX BpPETHOCTH, HOPMH H oOpa3ala TOHallaka HWMajy
NPE/IIKOJICKE yCTaHOBE M BacmuTaud. Kao mpodecrmoHanmy Koju HENoCperHo
YUYECTBYjY V paHOM Pa3Bojy Jelle, BACIIHUTAUYH UMajy BaXKHY YIOTY Yy (OpPMHpPAY:
COLIMjaTHUX KOMIICTCHIM]ja, Pa3BOjy OATOBOPHOCTH, Capajibe, TOJICPAHIUjEC U
JPYTHX BPEAHOCTH 3HAYajHUX 3a QYHKIMOHHCAE Y IPYIITBY.

[lpenmer oBOr pajma jecTe aHaiW3a YJOre BacluTadya Kao areHTa
colyjaju3aiuje y CaBpeMEHOM JPYIITBY, ca IOCEOHUM OCBPTOM Ha OIHOC
MOPOJUIIE ¥ TMPEANIKOJICKE YCTAaHOBE Yy TpOLECy MpPeHOIeHha JPYIITBEHHX
BpeaHOCTH. TeopHjCKM OKBHp paja 3aCHHMBA C€ Ha COLMOJIONIKMM IIPHCTYIHMa
colyjajau3aiuju, 00pa3oBamy U JPYIITBEHO] PEHPOAYKIUjU, IPH YeMy Ce MoceOHa
naxma TocBehyje yiio3n 00pa3oBHUX WHCTHUTYIMja Y OOJIMKOBAKY JAPYIITBEHO
NOXeJFHUX 00pa3alia MoHaIama.

EMIupujcko uCTpaxuBame CIpOBEACHO je y I[IpeiikoscKkoj ycTaHOBU
I Taenmna Maja“ y KocoBckoj Kamenuin n o0yxBara BaciuTayde 3arocjeHe y OBOj
ycraHoBH. [IpuMemeHa je KBaHTHUTAaTHBHA HCTPa)KHMBauyka METO/A, a MOAALM CY
MPUKYIUBEHU AaHKETHUM YMUTHUKOM. LlMJb HMcTpakuBama je Ja ce yTBPAU Kako
BacIMTa4y MEPLUIMPAjy COICTBEHY VYJIOTY Yy MpPOLECY COLMjaau3aluje, Koje
BPEIHOCTH CMaTpajy HajBa)KHUJHUM 32 IIPEHOLICHC ICLH, Ka0 M KAaKo OLEHY]jy
capajby ca MOpPOUIIOM y OCTBAPHBAabY BACHIHTHO-00Pa30BHUX IIMJBEBA.

Ouekyje ce 1a pe3yiaTaTH HUCTPAXKHUBarba JOMPHUHECY 00/bEM pa3yMeBarby
yJOore Bacluraya y CaBPEMEHHM JPYIITBEHUM OKOJHOCTHMA M YKaKy Ha 3Hayaj
capaJpbe MOPOIUIIe M TNPEANIKOICKE YCTaHOBE Y TPOLECy COLMjalu3anuje Jeue.
[Moceban mompuHOC paja Oriiefa ce y aHaluu3W JIOKaHOT KoHTekcra KocoBcke
Kamenwrie, koju je y nomahoj Hay4HO] JIUTEpATYPH HEIOBOJBHO HCTPAXKEH.

KibyuHe peum: corjaiusaiiyja, BaCIMTa4yH, MPEALNIKOJICKO 00pa3oBambe,
JIPYIITBEHE BPETHOCTH, TIOPOINIIA, areHCH corrjanm3alyje, KocoBcka Kamenura.

* miljkovic.boba@gmail.com
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Slobodan D. Miljkovi¢

THE PRESCHOOL TEACHER AS AN AGENT OF
SOCIALIZATION: AN ANALYSIS OF PRESCHOOL TEACHERS’
ATTITUDES AT THE “PCELICA MAJA” PRESCHOOL
INSTITUTION IN KOSOVSKA KAMENICA

Abstract: Contemporary society is characterized by rapid social, cultural,
and technological changes that influence the process of children's socialization and
reshape the role of institutions involved in their education. In addition to the family
as the primary agent of socialization, preschool institutions and preschool teachers
play a significant role in the adoption of social values, norms, and behavioral
patterns. As professionals directly involved in children's early development,
preschool teachers contribute to the formation of social competencies, the
development of responsibility, cooperation, tolerance, and other values essential for
functioning in society.

The subject of this paper is the analysis of the role of preschool teachers as
agents of socialization in contemporary society, with particular emphasis on the
relationship between the family and preschool institutions in the process of
transmitting social values. The theoretical framework of the study is based on
sociological approaches to socialization, education, and social reproduction, with
special attention devoted to the role of educational institutions in shaping socially
desirable patterns of behavior.

The empirical research was conducted at the Preschool Institution ,,Péelica
Maja” in Kosovska Kamenica and included preschool teachers employed at the
institution. A quantitative research method was applied, and data were collected
through a questionnaire survey. The aim of the study is to determine how preschool
teachers perceive their role in the process of socialization, which values they
consider most important to transmit to children, and how they evaluate cooperation
with families in achieving educational goals.

The research findings are expected to contribute to a better understanding of
the role of preschool teachers in contemporary social circumstances and to highlight
the importance of cooperation between families and preschool institutions in the
process of children’s socialization. A particular contribution of this paper lies in its
analysis of the local context of Kosovska Kamenica, which has been insufficiently
explored in Serbian academic literature.

Keywords: socialization, preschool teachers, preschool education, social
values, family, agents of socialization, Kosovska Kamenica.
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Jeaena JI. Crommh JoBuh, nokTopana; yuure/b
VYuusepautera y Humry, [lenaromku dakynrer y Bpamy
OII ,,PagoBan KosaueBuh — Makcum*

Maja /1. JoBoBuh, yuure/n
OII ,,PanoBan KoBauesuh — Makcum*

Ol UT'PE 1O UHUIINJATUBE: Ol IIPOJEKTHOI IINTAHUPAIBA
Y HPOI'PAMY ,,’OAUHE Y3JIETA*“ 10 PA3BOJA
MNPEAY3ETHUYKUX KOMIIETEHLIUJA Y ITIPBOM PA3PENY
OCHOBHE HIKOJIE

Pe3ume: CaBpeMeHU NPUCTYNH PaHOM 00pa30Bamy CBE BUILIE HArIallaBajy
3Ha4aj KOHTHHYHUPAHOT pa3Boja Jle4juX KOMIIETEHIIMja KpO3 HWHTErpaiujy
NPEAIIKOJICKOT U MKoJIcKor nepuona. Ilomaszehn on mporpama ,,['ogune y3nera“,
KOjU CE 3aCHMBA Ha MPOJEKTHOM IUIAaHUPAhy W aKTUBHOM yuemy JCIle, OBaj paj
pasmarpa MOryhHOCTH pa3Boja Mpeay3eTHHYKUX KOMIIETEHIMja Y TMPBOM pa3peay
ocHOBHe mKone. [locebaH akieHaT craBjba Ce Ha YJOTY HIpe, HCTPAKUBAmkAa H
NPOjeKTHUX aKTHBHOCTH Ka0 OCHOBA 32 Pa3BOj MHMIMjaTHBHOCTH, KPEaTHBHOCTH,
capa/ilbe M OJITOBOPHOCTHU KOJI JIETIE.

Huwmb paga je na mnpukake Ha KOjU HAaYMH TPOJEKTHH TPUCTYH Y
NPE/IIIKOJICKOM BaCHHTamky MOXKE ITPEICTaB/baTH OCHOBY 3a MOCTENEHO yBoheme
MpeNy3eTHHYKUX eJIeMeHaTa y PaHOM HIKOJCKOM y3pacTy. Pan ykasyje na ce kpo3
KOHTHHYWPAHO TUIAaHWPaHE aKTUBHOCTH oMoryhasa Jienu Jia Tperno3Hajy mpooieme,
Npeyiay pelema MW yYecTBY]Y Yy 3ajeJHUYKOM JOHOIICHY OJUIyKa, IITO
MpeacTaBba TeMeJb NPEAY3eTHUIKOT HAUNHA Pa3MHILIbAbA.

KibyuHe peun: npojeKkTHO IuIaHUpame, ,,l oluHe y3ieTa’, npeay3eTHUIKE
KOMIIETEHIIMje, paHo 00pa3oBame, IPBU pa3pe]] OCHOBHE IIKOJIE, MHUIMjaTHBHOCT.

* jelenastosic1990@gmail.com
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Dejan M. Cvetovi¢
Jelena D. StoSi¢ Jovié¢
Maja D. Jovovi¢

FROM PLAY TO INITIATIVE: FROM PROJECT-BASED
PLANNING IN THE “YEARS OF ASCENT” PROGRAMME TO THE
DEVELOPMENT OF ENTREPRENEURIAL COMPETENCES IN
THE FIRST GRADE OF PRIMARY SCHOOL

Abstract: Contemporary approaches in early childhood education
increasingly emphasize the importance of continuous development of children’s
competencies through the integration of preschool and primary school periods.
Based on the ,,Years of Ascent” curriculum, which relies on project-based planning
and active learning, this paper examines the possibilities of developing
entrepreneurial competencies in the first grade of primary school. Special attention
is given to the role of play, exploration, and project activities as a foundation for
developing initiative, creativity, cooperation, and responsibility in children.

The aim of the paper is to show how a project-based approach in preschool
education can serve as a foundation for the gradual introduction of entrepreneurial
elements in early school age. The paper highlights that continuously planned
activities enable children to identify problems, propose solutions, and participate in
joint decision-making, which represents the basis of entrepreneurial thinking.

Keywords: project planning, ,Years of Ascent”, entrepreneurial
competencies, early childhood education, first grade of primary school, initiativ.
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Hammnoop Hakuh, 1. npaBHUK
Axanemuja cTpykoBHUX ctyanja JyxxHa Cpbuja, Jleckoparr

IMPOPECHUOHAJIHE KOMIIETEHIIUJE BACIIMTAYA Y
OCTBAPUBABY U 3AHITUTHU ITPABA JIETETA - IIPABHU
ACIIEKT

Pe3ume: OcTBapuBame M 3aIITHTA MpaBa JETETa MPEICTaBIbajy jefaH O
OCHOBHHX 33/1aTaka IPEIIIKOJICKOT BaCHHTama M 00pa3oBama. Y TOM Hpolecy
BacIWTa4 HMMa 3HAYajHy YJOTY Kao HOCHJAIl BAaCIUTHO-OOpPa3oBHOT paaa u
HEMOCPE/IHN 3alITUTHUK TpaBa JIeTeTa Y MHCTUTYILMOHAIHOM OKpYyXKemwy. Pan ce
0aBu mpodecHOHATHUM KOMIIETEHIMjaMa BacliUTadya y OOJIaCTH OCTBapHBama M
3aIlITHTE TpaBa JIeTeTa ca MOCeOHMM OCBPTOM Ha TPAaBHU acleKT. AHAJIM3UPAHH Cy
MeljyHapo/JHU ¥ HalMOHAJTHW MPaBHU JOKYMEHTH KOjH IPEJCTaBJbajy OCHOBY 3a
3alITHTy TpaBa Jerera, mpe ceera ,KoHBeHIMja O TpaBMMa JereTa’, Kao M
peneBaHTHAa HopMmatuBHa peryinatuBa PemyOiuke Cp6uje. I[locebna mnaxma
noceelieHa je KOMIeTeHIMjaMa Koje o0yXBaTajy IMO3HaBame MPaBHHUX IPOIHCA,
Npero3HaBame MOBpe/ia Mpasa JIeTeTa, MPUMEHY HpOlelypa 3alTHTE, MOMTOBAKE
NpUHIMIA HajOOJber MHTEpeca JIeTeTa W Capajiby ca IOPOJUIIOM W HAIICKHUM
WHCTUTYIHjama.

3akspydyje ce Jia je 3Hamke NPaBHUX MPONKca U3 00JIaCTH IpaBa JeTeTa
HEO/IBOJMBH JICO NMPO(ecHoHaNIHe KOMIICTEHTHOCTH BAacIMTada U BaKaH MPEIyCIOB
3a cTBapame O0e30eIHOr, IMOJCTUIIAJHOI M WHKIY3UBHOT OKpYKeHma y KOMe ce
MoIITYjy M yHarpeljyjy npaBa cBakor JieTeTa.

Kipyune peum: mpaBa aerera, BacmuTad, NpoQecroHANHE KOMIETEHIIH]E,
MPaBHHU aCIEKT, PE/IIKOICKO BaCIUTAkE U 00pa3oBambe.

* aleksandra.j78@gmail.com
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Aleksandra Jankovié
Randel StoSié
Dalibor Caki¢é

PROFESSIONAL COMPETENCES OF EDUCATORS IN THE
EXERCISE AND PROTECTION OF CHILDREN'S RIGHTS -
LEGAL ASPECT

Abstract: The realization and protection of children’s rights are one of the
basic tasks of preschool education. In this process, the educator has a significant
role as the bearer of educational work and the direct protector of children’s rights in
the institutional environment. The paper deals with the professional competencies of
educators in the field of realization and protection of children’s rights, with special
emphasis on the legal aspect. International and national legal documents that
constitute the basis for the protection of children’s rights are analyzed, primarily the
,,convention on the Rights of the Child*, as well as relevant laws of the Republic of
Serbia. Special attention is paid to competencies that include knowledge of legal
regulations, recognition of violations of children’s rights, application of protection
procedures, respect for the principle of the best interests of the child and
cooperation with the family and competent institutions.

It is concluded that knowledge of legal regulations in the field of children's
rights is an inseparable part of the professional competence of educators and an
important prerequisite for creating a safe, supportive and inclusive environment in
which the rights of every child are respected and promoted.

Keywords: children’s rights, educator, professional competences, legal
aspect, preschool education.
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Ana CtowbkoBuh, cTpy4Hu capagHukK
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, JleckoBan
Opncex Bucoka mkosa 3a Baciurade byjaHoBan

EARLY CHILDHOOD EDUCATORS' COMPETENCIES FOR ETHICAL
AND PEDAGOGICALLY OPEN SUPPORT FOR CHILDREN IN THE
DIGITAL ERA

Abstract: The digital transformation of contemporary society has
profoundly reshaped the conditions under which young children learn, develop, and
interact, presenting early childhood educators with new professional, ethical, and
pedagogical challenges. While digital technologies offer substantial opportunities to
enhance children’s learning experiences and support their overall development,
their inappropriate or uncritical use may adversely affect children’s cognitive,
social-emotional, and moral development. Consequently, educators’ competencies
extend beyond technical proficiency in the use of digital tools to encompass the
ability to integrate digital technologies into educational practice in an ethically and
pedagogically responsible manner. Contemporary early childhood educators are
expected to possess the knowledge, skills, and professional values necessary to
create safe, stimulating, and inclusive digital learning environments while
safeguarding children's rights, dignity, and holistic development. Particular
importance is attached to fostering critical engagement with digital content,
promoting digital and media literacy, and cultivating ethical responsibility among
both educators and children.

Drawing on contemporary pedagogical perspectives and the principles of
children's rights, this paper examines the key competencies required for early
childhood educators to provide ethical and pedagogically responsible support to
children in the digital era. Furthermore, it highlights the importance of continuous
professional development as a prerequisite for strengthening educators'
competencies and enhancing the quality of early childhood education in an
increasingly digital society.

Keywords: early childhood educators; professional competencies; digital
technologies; ethical competencies; pedagogical competencies; digital literacy;
professional development.

*s_arandjel@hotmail.com
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Panhen Cromuh
Mapua PanT3y
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KOMIIETEHIHUJE BACIIMTAYA Y PAHOM JETUILCTBY 3A
ETUYKY U IIEJAT'OIIKHW OTBOPEHY INOAPLIKY JELHU Y
JUIT'UTAJTHOM JOBY

Pe3ume: [lururamna tpancdopmanyja caBpeMEHOT APYIITBA 3HAYAJHO je
U3MEHUIIA YCIIOBE O/IpacTama U yuema Jele MPeALIKOoICKOr y3pacTa, ocTaBbajyhu
mpe] BacmuTaue HOBe NpodecHoHaHe, eTHYKe W Meaaromke usasose. [lopen
OpojHuX MOryhHOCTH KOje IWTHTaIHEe TEXHOJOTHje TpYyXKajy 3a yHampehuBame
mpolieca y4ema U pa3Boja, BUXOBA HEaJeKBaTHA M HEKPUTHYKA yrmoTpeda Moxke
HEraTUBHO YTUIAaTKM HAa KOIHHUTHUBHU, CO].[HjaJ'IHO-eMOHHOHaHHH U MOpaJIHn pa3B0j
nerera. Ctora ce KOMIIETCHIMje BAacIMTa4a BUIIE HE OJHOCE CAMO Ha TEXHUYKY
OCIIOCOOJBEHOCT 33 TPUMEHY TUTUTAIHHX anara, Beh W Ha CIIOCOOHOCT HHUXOBE
S€THYKU W TEJaronKh OJATOBOPHE HMHTETpalldje y BaclHUTHO-OOpPa30BHU TMPOIIEC.
CaBpemeHn BacnuTad Tpeba Ja TOCedyje 3Hama, BELITHUHE W BPEJHOCHE
opujeHTanuje Koje omoryhaBajy pa3Boj 0e30eaHOT, MOACTUIAQjHOT W WHKITY3UBHOT
JTUTUTATHOT OKPYKE€Hha, y3 HUCTOBPEMEHO OYyBamke TIpaBa, JOCTOjaHCTBA U
LIEJIOBUTOT pa3Boja jgereTa. [loceOaH 3Ha4ya] MMa pa3BUjalbe KPUTUYKOT OJHOCA
npemMa JIUTHTATHUM CajpKajuMa, HEroBamke IWTHTAHE MUCMEHOCTH, MEIHjCKe
KYJITypE U €THYKE OJITOBOPHOCTH, KAKO KOJI BaCIUTayua TaKo U KO/ JIeTIe.

[Monazehu ox caBpeMeHHX TMENAroIIKMX KOHIICIIMja W MPHUHIMIA TpaBa
JeTeTa, paj aHaIM3upa KJby4He KOMIIETCHIMje BacluTaya HEONXOIHE 32 €THYKU U
MearonKyu OJIrOBOPHY HOAPIIKY JeIH Y AUTUTATIHOM 700y, yka3yjyhu Ha motpedy
BUXOBOT KOHTHHYHPAHOT MPO(EeCHOHATHOT ycaBplliaBamba M jadarha KBAJIUTETa
MPEIIIKOJICKOT BaclUTamka U 00pazoBama.

KibyuHe peud: Bacmmraud y paHOM JETHEBCTBY; TNpodecHOHATHE
KOMIICTEHIINjE; JUTUTATHE TEXHOJOTHje; CTHYKE KOMIICTCHIMje; TIeIaromKe
KOMIICTCHIIN]e; AUTUTAIHA TUCMEHOCT; IPOGECHOHAIHU Pa3Boj.
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Daniela Tasevska, lecturer
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COMMUNICATIVE REDUCTION AND THE CRISIS OF
DIALOGUE IN MODERN EDUCATION: RE-EXAMINING
EDUCATION THROUGH EDUCATIONAL THEATRE
(PEDAGOGICAL AND PSYCHOLOGICAL PERSPECTIVES)

Abstract: This report examines the problem of the reduction of
communication in modern schools as a symptom of a deeper crisis of dialogue,
manifested both psychologically and pedagogically. In the conditions of increasing
digitalization, instrumentalization of knowledge and orientation towards measurable
educational results, communication in the educational environment is increasingly
reduced to a functional exchange of information, at the expense of experience,
empathy and the construction of meaningful connections between participants in the
pedagogical process. From a psychological point of view, this reduction is
associated with deficits in emotional engagement, empathy and authentic
expression, which limits the possibilities for full personal development. From a
pedagogical point of view, there is a dominance of monological teaching models, in
which the student remains in the position of a passive recipient of knowledge, and
the dialogical essence of education is marginalized. Thus, a gap arises between the
student's inner world and institutional forms of learning. In this context, the report
argues that overcoming communicative reduction requires an interdisciplinary
approach that unites psychology, pedagogy and art. Educational theater is seen as an
effective means of restoring dialogicity in education, as it combines the experiential
potential of art with the purposeful pedagogical organization of training. By
including role-playing games, improvisation and dramatization, it creates conditions
for active participation, emotional engagement and meaningful co-construction of
knowledge. In conclusion, it is emphasized that in the contemporary educational
situation, it is not information that is lacking, but an encounter. It is precisely the
restoration of this encounter — as a psychological experience and pedagogical
interaction — that emerges as a key condition for the humanization of education, in
which educational theater occupies a significant place.

Keywords: communicative reduction, dialogue in education, educational
theatre, pedagogical interaction, experiential learning, interdisciplinary approach.

* diankova_g@swu.bg
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I'eprana /ljankoBa
Jlanunena TaceBcka

KOMYHUKATUBHA PEAYKIINJA U KPU3A TUJAJIOT'A'Y
CABPEMEHOM HIKOJIOBABY: IPEUCIIUTUBAILE
OBPA30OBAIbA KPO3 OBPA30BHO ITIO3OPUILITE (IIEJAT'OLIKE
N IICUXOJIOUKE INEPCIIEKTHUBE)

Pe3ume: OBaj m3BemTaj UCIHTyje MPOOJIEM penyKIHje KOMyHHKANHje Y
CaBpPEMEHUM IIIKOJIaMa Kao CUMIITOM y0Jhe KpH3e qujaliora, Koja ce MaHUu(ecTyje
W TICHUXOJIOIIKM W TeJaromku. Y ycioBuMa cBe Behie npururanusanmje,
WHCTPYMCHTAIM3allMje¢ 3Halka M OpHUjCHTallMje Ka MEpPJbUBHM OOPa30BHUM
pesynTatuMa, KOMyHHKalHja y OOpa3oBHOM OKpYXKEHY Ce CBE BHUINE CBOJHM Ha
(yHKIMOHANHY pa3MeHy nH(popMalyja, Ha padyH UCKYCTBa, eMIIaTHje M U3rPpalmbe
CMHCJICHUX Be3a n3Mel)y yuecHHKa y Iearomkom mnporecy. Ca MCUXOoJOoIIKe TauKe
TJIENINTa, OBa pEAyKIHMja je ToBe3aHa ca AePUINTAMA Yy €MOIHMOHAITHOM
aHT@KOBamby, CeMIATHjU W ayTeHTUYHOM HU3pakaBamy, IITO OrpaHHYaBa
MOTYNHOCTH 3a MOTIYHU JIMYHU pa3Boj. Ca Meparomke Tadke IIEAHIITa, TIOCTOjU
JOMHHAIFja MOHOJIOIIKMX MOJIeJIa HacTaBe, y KOjUMa yYEHUK OCTaje y TO3ULHUjU
MAcCHBHOT IpHUMaolla 3Hama, a JMjaiollka CyIITHHAa o0Opa3oBama je
MapruHajiu3oBaHa. Tako Hacraje ja3 u3mel)y yHyTpallmer cBeTa YYeHHKa U
WHCTUTYIHOHATHUX OOJIMKAa y4Yema. Y TOM KOHTEKCTy, HW3BEIITaj TBPIAH Ja
NpeBasHIaKEeHe KOMYHHKATUBHE pEAyKIMje 3aXTeBa HHTEPAMCIMIUIMHAPHU
NPUCTYI KOjU oO0jenumyje ICHXOJOTHjy, Henarordjy u ymetrHocT. OOpa3oBHO
MO30PHUIITE C€ BUIM Kao e(HUKaCHO CpPEJCTBO 32 OOHABJbAE JHjAJIOIIKOCTH Y
o0pa3oBamy, jep KOMOMHYje UCKYCTBEHH MOTEHIIN]jajl YMETHOCTH Ca CBPCUCXOIHOM
MearonKoM OpraHu3anijoM o0yke. YKIbydHBambEeM Hrapa yjaora, MMIpPOBU3AIIHje
W JpamMaTH3alidje, CTBapajy ce YCJIOBH 3a aKTUBHO Yyuemihe, €MOIIMOHAIHO
AQHTaXKOBake M CMHCICHY KO-KOHCTPYKIH]Y 3Hama. 3aKJby4HO, WCTHYE ce Jia Y
caBpeMeHO] 0Opa30BHOj CHUTyalMju He Hemoctajy uHpopmanmje, Beh cycper.
VYnpaBo oOHaBJpame OBOI' CycpeTa — Kao TICHXOJIOIIKOT HCKYCTBa W TIEJaroike
HMHTEPaKIIMje — jaBJba CE KA0 KJbyUHHU YCJIOB 32 XyMaHH3allM]y 00pa3oBama, y 4eMy
00pa30BHO MO30PHILTE 3ay3MMa 3HA4ajHO MECTO.

Ki/byuHe peun: KOMyHHKAaTHBHA peAyKIHja, IHjalor y o00pa3oBamy,

00pa3oBHO  TO30pHUINTE, TMEAaroulKa HHTEepaKiHja, HCKYCTBEHO  Y4YeHe,
WHTEPANCIMIUIMHAPHU TIPUCTYII.
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KOMBHUHOBAHE JIMKOBHE TEXHUKE Y ITPEJIIIKOJICKOM
BACIIUTABY KAO ITPOCTOP EKCIIEPUMEHTA: O/
TAKTHJIHOI' UCKYCTBA 10 PA3BOJA KPEATUBHUX
KOMIIETEHIIUMJA

Pesume: Pag ce 0aBu yjaoroM KOMOWHOBAaHHMX JIMKOBHMX TEXHHKA Y
CaBPEMEHOM TIPE/ANIKOJICKOM BacIHTamy, ca MOCEOHHM OCBPTOM Ha HHUXOB
MOTEHIIMjal Yy pas3BOjy KPEATUBHOCTH, CEH30PHOT HWCKYCTBA U  H3PAKajHUX
cnocobnoctn gene. [lomazehm on caBpeMeHHMX TeENArolmIKWX TPHUCTYNa KOjU
Harjamaeajy aKTHBHY VJIOTy JieTeta y TMpolecy Yy4uema, pal pasMarpa
KOMOWHOBambe pPa3IMUUTHX Marepujana U TeXHUKa (KOJax, JACKONax, (poTak,
acaMOJrax u Jp.), Kao MPOCTOP EKCIEPUMEHTA U UCTPAKUBAHA.

Teopujcku OKBHp pajia 3aCHUBA c€ Ha KOHIIENITHMA BH3YEIHOT MHIILBEHA,
TAKTHUJIHOCTH W WHTEPAUCIMIUIMHAPHOCTH, MPH YeMy C€ MOCEOHO HCTHUYEC 3HAuaj
YyJIHOT KMCKYCTBa y TMpOIECY yuYekha W CTBapama. Y pajay ce aHalu3upajy
MOTYRHOCTH TpUMEHEe HEKOHBEHIIMOHAJIHUX MaTepHjajia M TeXHHKa y paay ca
JIETIOM TIPEAIIKOJICKOT y3pacTa, Kao W yJioTra BaclHuTavya y Kpeupamy MOJACTHIIjHOT
OKpPY)KEHa 32 KPEaTHBHO M3PaXKaBaKbE.

uss pana je na ykake Ha 3Ha4a] KOMOMHOBAHUX TEXHHKA Ka0 IeIaroiniKor
ajaTa KOjU TMOJCTHYE EKCIIEPUMEHT, CaMOCTAIHOCT M pa3BOj KPEaTUBHHUX
KOMIIETeHIIMja, Ka0 W Ja MOHYAW KOHKPETHE CMEPHHUIIE 32 HUXOBY IMPHUMEHY Y
npakcu. PesynraTti  yka3dyjy Ja OBaKBM IPHCTYNH JIONPHHOCE Pa3BOjy
(IIeKCHOMITHOT MUIILJBEHA, CEH30PHE OCETJBMBOCTH W HMHTETPALUjU Pa3THYUTHX
o0JIMKa y4era, IITO WX YMHH 3HAYajHUM CETMEHTOM CaBPEMEHOT MPE/IIKOJICKOT
BaCIHTambA.

Kbequ peun: JIMKOBHC TCXHHKCE, MaTeij alin, KpCaTUBHOCT,
CKCIICPUMCHT.

* patashadejanovic@gmail.com
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NataSa Dejanovi¢ Dimitrijevié
Katerina Despot
Olivera Dodi¢

COMBINED ART TECHNIQUES IN PRESCHOOL EDUCATION AS
A SPACE FOR EXPERIMENT: FROM TACTILE EXPERIENCE TO
THE DEVELOPMENT OF CREATIVE COMPETENCES

Abstract: This paper examines the role of combined art techniques in
contemporary preschool education, with particular emphasis on their potential in
fostering creativity, sensory experience, and children’s expressive abilities. Drawing
on contemporary pedagogical approaches that emphasize the active role of the child
in the learning process, the paper explores the combination of various materials and
techniques (collage, décollage, frottage, assemblage, etc.) as a space for
experimentation and exploration.

The theoretical framework of the study is grounded in the concepts of
visual thinking, tactility, and interdisciplinarity, highlighting the importance of
sensory experience in the processes of learning and creation. The paper analyzes the
possibilities of applying unconventional materials and techniques in work with
preschool children, as well as the role of the educator in creating a stimulating
environment for creative expression.

The aim of the paper is to point to the significance of combined techniques
as a pedagogical tool that encourages experimentation, independence, and the
development of creative competencies, while also offering concrete guidelines for
their implementation in practice.

The findings indicate that such approaches contribute to the development of
flexible thinking, sensory sensitivity, and the integration of different forms of
learning, making them an important segment of contemporary preschool education.

Keywords: art techniques, materials, creativity, experiment.
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YMETHOCT U KPEATUBHOCT Y ECTETCKOM BACIIUTAIY
JNELE NPEJIIKOJCKOT Y3PACTA

Pesume: Y pany ce pasmarpa yJjiora YMETHOCTH M KPEaTUBHOCTH Y
€CTETCKOM BacCMUTamy JIele MPEAIIKOICKOT y3pacTa, ca IUJbeM Ja ce YKaXe Ha
IUXOB 3Hauaj y IEIOBUTOM DPa3Bojy JuYHOCTH Aerera. [lomaszehn ox caBpemeHmx
MEJaromKuX MPUCTYIIA, Y Pajly C€ aHAIM3UPa KaKO PA3INIUTH OOJUIM YMETHHYKOT
H3pakaBama — JIMKOBHO, My3HYKO U JIPaMCKO — JONPUHOCE Pa3BOjy KOTHUTHBHUX,
EMOIHOHAITHUX U COLUjATHUX crocoOHOCTH Kox nene. [ToceOHa naxma nocsehieHa
je Pa3BOjy KpEaTWBHOCTH Kao KJbYYHE KOMIICTCHIMje Yy PAaHOM JCTHHCTBY, KOja
omoryhaBa neTery Jia ci00OIHO HCTpaxKyje, M3pakaBa CcBoja ocehawma W Tpamu
COTICTBEHU HJCHTUTET. YMETHUYKE AKTHBHOCTH Y MPEIIIKOJICKUM YycTaHOBamMa
MPEe/CTaBIbajy 3HAUajaH MEJAAroNIKH ajaT KOjH MOJCTUYC MAINTY, OPUTHHAIHOCT U
caMoroy3/lamke, Kao U pa3B0j €CTETCKE OCETJEUBOCTH. Y pajy ce Takolje pazmarpa
yJIoTa BacluTava y Kpeupamy IMOJCTHUIAJHOT OKpYKemha Koje oMoryhaBa jaenu Jia
AKTHBHO YYECTBY]Y Y YMETHHYKHM Tpolecuma. VcThye ce 3HA4aj MHTErpaiuje
YMETHOCTH y CBAaKOJHEBHE BACIIMTHO-O0Opa30BHE aKTUBHOCTH, Kao M IMmoTpeda 3a
(breKCMONITHIM 1 KpeaTUBHUM MPUCTYIIUMA Y pady ca JEIOM.

3akJpydak pajia yKasyje Ha TO Jja YMETHOCT M KPEaTHMBHOCT MMajy KIbYYHY
yJIOTY y €CTETCKOM BacCHHTamy, AONpHHOCehr HE caMo pa3BOjy YMETHHYKHX
cniocobHocTH, Beh u popMHpamy LETOBUTE, CAMOCBECHE U JIPYIITBEHO OATOBOPHE
JIMYHOCTH JeTeTA.

KibyuHe pedH: eCTETCKO BacHHTalkme, YMETHOCT, KPEaTHBHOCT,
MPEIIIKOJICKH Y3PacT, pa3Boj JUUHOCTH.

* oliveradodicl@gmail.com
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Olivera Dodi¢
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Maja Savié

ART AND CREATIVITY IN AESTHETIC EDUCATION OF
PRESCHOOL CHILDREN

Abstract: This paper deals with the role of art and creativity in the aesthetic
education of preschool children, with the aim of highlighting their importance in the
holistic development of the child’s personality. Based on contemporary pedagogical
approaches, the paper analyzes how different forms of artistic expression — visual,
musical and dramatic — contribute to the development of cognitive, emotional and
social abilities in children.Special attention is paid to the development of creativity
as a key competence in early childhood, which allows the child to freely explore,
express their feelings and build their own identity. Artistic activities in preschool
institutions represent an important pedagogical tool that encourages imagination,
originality and self-confidence, as well as the development of aesthetic
sensitivity. The paper also discusses the role of educators in creating a stimulating
environment that allows children to actively participate in artistic processes. The
importance of integrating art into everyday educational activities is emphasized, as
well as the need for flexible and creative approaches in working with children.

The conclusion of the paper indicates that art and creativity play a key role
in aesthetic education, contributing not only to the development of artistic abilities,
but also to the formation of a holistic, self-aware and socially responsible
personality of the child.

Keywords: aesthetic education, art, creativity, preschool age, personality
development.
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Mact. Marteja Cromuh, npenaBau
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, Jleckoarg
Opncex Bucoka mikoa 3a Baciurade byjaHoBan

IMPOCTOP KAO TPERUM BACIIUTAY - TIOACTULHAJHO
OKPY/KEIBE 3A MY3UYKU PA3BOJ JELE INTPEAIIKOJCKOI'
Y3PACTA Y PEAJIHOM KOHTEKCTY

Pe3ume: CaBpemeHa KOHIEMIMja NPEALIKOICKOT BaCIIUTamba yTeMeJbeHa y
OCHOBaMa HaIMOHATHOT Tporpama ,l'ogmae y3mera” (2018) u caBpemeHHM
EBPOICKUM pedOpMCKMM TpaBlliMa, CBE BHINC Naxmke Moceehyje (QusnukoMm
OKpYXemY, percnutyjyhu mpoctop kpo3 meradopy ,,rpeher acriuraya” (Kpmaja,
2016). OBaj pan TEOPHjCKH aHATU3UPA U MPAKTUYHO MIIYCTPYyje KaKO IMOACTHLAjHA
Cpe/iHa y pealHOM KOHTEKCTY MPENIIKOICKE YCTaHOBE MOJIpKaBa MY3UYKH Pa3Boj
nerie. Ocnamajyhu ce Ha pa3BojHO-Ticuxosolike mocraBke Kcenwje Mupkosuh
Pamomr (2010), pazmatpajy ce cnenupuaHOCTH MY3HUIKOT pa3Boja Jerne o1 Apyre 10
miecte roauHe, nparehn BUXOB Mpeia3 ca CIIOHTAaHE CEH30MOTOPHE WIpe U
HCTPaXXMBamha 3BYKa Ka CIOKEHHjUM OOJHMIIMMa MY3HYKOT H3pakaBama. Kpo3
NpU3MYy METOAMKE MY3MUYKOI BacluTama, NpHKa3yje ce peaJHH KOHTEKCT Kao
MPOCTOp Ca3HaBamka M OTKpUBaWka, TIEC C€ YYCHE JellaBa NPUPOIHO, KpO3
CUTyalldje WHCIUPUCAHE CaMUM OKpYXEmeM. Y pajay Cy MOHyl)eHH KOHKPETHH,
MPAaKTUYHU TIPUMEPH 33 PEeaTN3alijy My3UYKHX aKTHBHOCTH, KOjH MOKa3yjy KakKo ce
OHE CIIOHTAaHO ¥ MHTETPUCAHO Pa3BHjajy y MOACTHLAjHO] CpeAnHH BpTHha.

Y  3ak/bydyHOM pa3Marpamy, METOJIOM KoMIapaiuje ca KyhHuM
aMOMjeHTOM, 00pa3jiaKe Ce 3allTO j€ WHCTUTYI[MOHAIHO OKPYKEHhe CYIEPHOPHU]ES
3a pa3Boj My3WUKHX NOTeHUHjana. Mcruue ce ga BpTuh HyAW COLMjaNHy TUHAMUKY
BpIIbauke rpymne, Bely NpOCTOpHY AMBEP3U(HUKOBAHOCT M JIOCTYITHOCT
cnennUYHUX Marepujayia, MTO 3ajeqHo omoryhaBa OoraTwjy WHTEpaKIHjy,
3ajeJTHHYKO CTBapame 3HaueHha KPO3 3BYK M BUIIIM CTEIICH JIeYjUe ayTOHOMHU]E.

Ksbyune peun: npocrop xao Tpehwm BacmuTay, My3WUYKH Pa3BoOj, peasTHH
KOHTEKCT, My3HYKe aKTHBHOCTH, TIPEIIKOJICKA YCTAHOBA.

* marija.savic.vsv@gmail.com
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SPACE AS THE THIRD TEACHER — A STIMULATING
ENVIRONMENT FOR THE MUSICAL DEVELOPMENT OF
PRESCHOOL CHILDREN IN A REAL CONTEXT

Abstract: The contemporary conception of preschool education, grounded
in the foundations of the national curriculum ,,Years of Ascent* (2018) and modern
European reform trends, increasingly focuses on the physical environment, re-
examining space through the metaphor of the ,.third teacher (Krnjava, 2016). This
paper theoretically analyzes and practically illustrates how a stimulating
environment supports children’s musical development within the real-world context
of a preschool institution. Drawing on the developmental-psychological frameworks
of Ksenija Mirkovi¢ Rado$ (2010), the paper examines the specificities of musical
development in children aged two to six, tracking their transition from spontaneous
sensorimotor play and sound exploration to more complex forms of musical
expression. Through the lens of the methodology of music education, the real-world
context is presented as a space for learning and discovery, where learning occurs
naturally through situations inspired by the environment itself. The paper offers
concrete, practical examples for implementing music activities, demonstrating how
they develop spontaneously and integratedly within the stimulating environment of
the kindergarten.

In the concluding discussion, using a comparative method with the home
environment, the paper argues why the institutional environment is superior for
developing musical potential. It highlights that the preschool offers the social
dynamics of a peer group, greater spatial diversification, and the availability of
specific materials, which collectively enable richer interaction, co-construction of
meaning through sound, and a higher degree of child autonomy.

Keywords: space as a third teacher, musical development, real-world
context, music activities, preschool institution.
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Ol ®PECKE 1O MY3EJCKOI' EKCITOHATA KAO
EAYKATHUBHOI U3BOPA: IIPUMEPHU U3 UCTOPUJCKOI
MY3EJA CPBUJE

Pesume: Opneha w HAaKUT CPICKOT IUIEMCTBA TIPEICTABIbA]y TpPajHU
BU3YETHH 3aIlUC O JyXy BpeMeHa, yhja cMMOOJMKa JaHac 3aXTeBa HOBE MPHUCTYIIE
TyMadema Kako OM mocrana pasymibHBa mMiaauM renepanujama. [lonasehu on tese
Ia Cy HOpTpeTH Ha (peckama, ycien omTeheHOCTH M CTHIM30BAaHOCTH, YECTO
TEMIKO YNTJHUBH Kao W3BOpU MH(pOpMaIlija 3a caBpeMeHy MyONnKy, pax yKasyje Ha
jaz m3Mely HMCTOPHjCKOT JOKYMEHTa W Tepleniuje Miaaaux. AyTop HCTpaxyje
yJIOTY MY3€jCKOT eKCIIOHAaTa Kao >KUBOT €JIYKaTHBHOT W3BOpa KOjH NpeBa3miia3zu
OrpaHMYeha JBOIMMCH3MOHAIHOT TIPHKa3a. AHAIM30M H3a0paHHX TpHMepa U3
nocraBke Mcropujckor myseja CpoOuje, paj JeMOHCTpUpPA KaKO PEKOHCTPYKIIMja U
MaTepHjaiu3anyja CpeJIOBEKOBHUX MpeAMeTa omoryhaBajy wiamuma  Jia
JIEKOUpPajy ,,je3uK MOhH* mpomuIocTH, ycrocTaBbajyhu Besy usMeljy BU3yemHOT
WJICHTUTETa HeKaJallliber TIeMCTBA M CaBpeMEHHX o0pa3alia mpecTaBibamba.

unsb pasa je 1a ce yKkaxe Ha BaXKHOCT MY3€jCKE UHTEPITPETALU]je Y MPOIECY
BU3YEIHOT OINMCMEaBakba MIAJUX W pa3yMeBamkba KOHTUHYHTETa KYJITYpHE
OamTuHe.

Kibyune peum: cpelmOBEKOBHH KOCTHM, BH3yelHa CHMOOJIMKA,
HUctopujcku mysej Cpbuje, eqykanuja MiIagux, BU3yeJTHO OIMCMEHaBabe, My3€jCKI
EKCTIOHAT.

* dfrfulanovic@gmail.com
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Dragana Frfulanovié¢

FROM FRESCO TO MUSEUM EXHIBIT AS AN EDUCATIONAL
SOURCE: EXAMPLES FROM THE HISTORICAL MUSEUM OF
SERBIA

Abstract: The clothing and jewelry of the Serbian nobility represent a
lasting visual record of the spirit of the time, whose symbolism today requires new
methods of interpretation to become comprehensible to younger generations.
Starting from the premise that portraits on frescoes, due to their damage and
stylization, are often difficult to read as sources of information for the contemporary
public, this paper highlights the gap between historical documents and the
perception of young people. The author explores the role of the museum exhibit as a
living educational resource that transcends the limitations of two-dimensional
depiction. Through an analysis of selected examples from the permanent exhibition
of the Historical Museum of Serbia, the paper demonstrates how the reconstruction
and materialization of medieval artifacts enable young people to decode the
,language of power* of the past, establishing a connection between the visual
identity of the former nobility and contemporary patterns of self-presentation.

The aim of the paper is to emphasize the importance of museum
interpretation in the process of visual literacy for young people and the
understanding of the continuity of cultural heritage.

Keywords: medieval costume, visual symbolism, Historical Museum of
Serbia, youth education, visual literacy, museum exhibit.
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VYapyxeme 3a HeroBame Tpaauiuje Bumma

EQYKALIMJA KPO3 TPAJULINIY: CTYIUJA CJYYAJA
PAJIMOHUIIE CTAPUX 3AHATA 3A JEITY

Pe3ume: Y caBpeMEHOM JpPYIITBEHOM M KYJITYpHOM KOHTEKCTY CBE je
M3pakeHUja MOTpeda 3a OYyBamkeM TPAJAUIMOHATHHMX BPEAHOCTH U HUXOBUM
MpHuOIIKaBakeM MIIauMa Kpo3 caBpeMeHe oONMKe emykarmje. TpaauiuoHaTHA
3aHaTH, Kao Je0 HeMaTepHjaTHOT KyITypHOr Hacneha, mpencraBibajy 3HA4ajaH
MPOCTOp 32 Pa3Boj KPEaTUBHOCTH, MPAKTUYHUX BEIUTHHA M MehyreHepaiujckor
MIOBE3MBAIbA.

Pang mpencraBiba CTyoWjy cioy4aja jegHOT YApPYXKEHma Koje Kpo3
OpraHu3alyjy paAdOHMIA CTApHX 3aHaTa IOBe3yje TpaAulUjy W Miage a0 25
rofnHa. Y OKBHpPY paJMOHUIIA YYECHHUIM Cy MUMajd MPWIMKY Jla c€ YMO3Hajy ca
OCHOBaMa TpaJWIMOHATHMUX 3aHaTa Kao IITO Cy TKame, Be3, IyCTOBAambE BYHE,
CIIMKamke Ha CTaKIy, M3pajia camyHa, u3paaa cseha M paj Ha TPHYAPCKOM TOUKY.
[Mopen xparkor yrno3HaBama ca KCTOPHjaTOM 3aHaTa W TPaJUIMOHATHUM
TeXHHKaMa pajia, MJIaJIi Cy aKTUBHO YYECTBOBAIM y U3PAH CONICTBEHHX IPEAMETa,
cruuyhu Ha Taj HAYKMH NPBa NPAKTUYHA UCKYCTBA M BEIITHHE.

OBakBe aKTUBHOCTH JIOTIPHHOCE Pa3BOjy KPEaTUBHOCTH, CTPIJbEHA, (hUHE
MoTOpHKe H ocehaja mpumajHOCTH KYJITypHOM Haciely, ajau ¥ MoJCTUYY aKTHBHO
yuemrhe Mitaaux y ouyBamy Tpaauimje. CTapy 3aHaTH ce Ha OBaj HAYMH IPETIO3HAjY
Kao 3HavajaH pecypc caBpeMeHOT HehopMamHOr o0pa3oBamba H KYyJITYpHE
eAyKalluje MIIaJIux.

Kibyune peuu: TpaauuMOHATHM 3aHATH, KYJITYpHO Hacliehe, mianm,
He(OpMAITHO 00pa30Bamke, KPEaTUBHOCT, elyKalrja Kpo3 TPaIulHjy.

* udruzenjevisnja@gmail.com
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Marija Sevi¢

EDUCATION THROUGH TRADITION: A CASE STUDY OF
A WORKSHOP OF OLD CRAFTS FOR CHILDREN

Abstract: In the contemporary social and cultural context, there is an
increasing need to preserve traditional values and bring them closer to young people
through modern forms of education. Traditional crafts, as part of intangible cultural
heritage, represent an important space for the development of creativity, practical
skills, and intergenerational connection.

This paper presents a case study of an association that connects tradition
and young people up to the age of 25 through workshops dedicated to traditional
crafts. Within these workshops, participants had the opportunity to become familiar
with the basics of traditional crafts such as weaving, embroidery, wool felting, glass
painting, soap making, candle making, and pottery wheel work. In addition to
learning about the history of crafts and traditional techniques, participants actively
took part in creating their own handmade objects, thereby gaining their first
practical experiences and skills.

Such activities contribute to the development of creativity, patience, fine
motor skills, and a sense of belonging to cultural heritage, while also encouraging
the active participation of young people in preserving tradition. In this way,
traditional crafts are recognized as an important resource for contemporary non-
formal education and cultural education of young people.

Keywords: traditional crafts, cultural heritage, youth, non-formal
education, creativity, education through tradition.
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PAHA KYJITYPHA EAYKALIMJA KPO3 ITPUYE O
KOMIIO3UTOPUMA: UHTEI'PATUBHMU ITPUCTVYII
YIIO3HABAIbA YMETHOCTH, UCTOPHUJE U KYJITYPHOI'
HACJIEBA Y IPEJIIKOJICKOM Y3PACTY

Pe3sume: CaBpeMeHHM TNPHUCTYNM BaclHTamby M 00pa3oBamy CBE BHIIE
HarianraBajy 3Hayaj paHe KyJITypHE eIyKalije Kao OCHOBE 3a pa3BOj KyJITypHE
MHCMEHOCTH, €CTETCKE OCETJBUBOCTH M MO3UTHBHOT OJHOCA NpeMa yMETHOCTH. Y
TOM KOHTEKCTY, MY3MYKO BAaclUTame M paHa My3W4Ka CTUMYyJAlMja M eayKaluja
MpecTaBlbajy 3HauajaH MpOCTOp 3a YIMO3HaBamke Jele ca KyATypHUM Haciehem, He
caMo Kpo3 CIyIIame My3uKke, Beh u Kpo3 pasyMeBame JIPYIITBEHOT ¥ UCTOPH)CKOT
KOHTEKCTa FEHOT' HACTaHKa.

VY pagy ce mpuKasyje MHTEIpaTHBHHU MOJEN paHE KYJITypHE eIyKaluje
3aCHOBAaH Ha HApPAaTHMBHOM IIPUCTYITy, Y OKBUPY KOjer ce jemna y3pacra ox 2 1o 7
ro/IMHa YIO3H3jy ca J>KMBOTOM M CTBApAJAIITBOM KOMIIO3UTOpa KpO3 IpHYE,
aHer/I0Te, HCTOPHjCKE OKOJTHOCTH, YMETHUYKA JIela ¥ aKTHBHO MY3MYKO UCKYCTBO.
[MTomazehn onx pa3BOjHMX KapaKTepHCTHKA Jielle paHOr y3pacra, Ouorpadcku u
WCTOPHjCKH cajpKaju Mpuiaarohasajy ce lbbUXOBUM KOTHUTHBHHM MoryhHocTHMa 1
HWHTEpPECOBakbUMa, YAME C€ allCTPaKTHU IMOJMOBH MPUOIMKABajy KpPO3 KOHKpPETHE
CUTYyaIje, eMOIIHj€ U JI0XKHUBJbA]E.

[Topen ymo3HaBama ca pENPE3CHTATHUBHUM MY3WYKHM JIENIMa, OBAKaB
npucTyn omoryhaBa TOBE3MBamke MY3UKE Ca HCTOPHjOM, KHIbIDKEBHOIINY U
CBaKOJHEBHUM JKMBOTOM JbYIIM Y PA3IMYUTHM enoxama. Ha Taj HauuH moactuuy ce
pago3HANIOCT, MallTa, pa3Boj TOBOpa, CIIOCOOHOCT ciymiama, namhema u
ycrocTaBibamba MelhycoOHMX Be3a m3Mel)y pasnmmuuTux caapxkaja. McroBpemeHo,
Jielia CTHYy NpBa UCKYCTBA O KYJITYPHOM KOHTHHYHUTETY M 3HA4a)y YMETHHUYKOT
HacJieha 3a caBpeMeHO JIPYIITBO.

Pan je 3acHOBaH Ha MPaKTUYHUM MCKYCTBHUMAa pealu3alyje eAyKaTHBHUX
mporpamMa M paguoOHMIA ca JeOM IPEIIKOJICKOT y3pacTa M yKasyje Ha
MOTYNHOCTH NpHMEHEe HApaTUBHOT W WHTEPAUCIMILIMHAPHOT MPUCTYNA Y pa3Bojy
KYJITYPHHUX KOMIIETEHIIM]a O HajpaHHjer y3pacTa.

KibyuHe peun: pana KylTypHa eqyKalyja, My3HuKO BacluTame, KyJITYPHO
Haclehe, KOMIIO3UTOPHY, HHTEPANCLUITIMHAPHU IPUCTYII.

* info@muzickaradionicabimbam.com
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Marijana MiloSevi¢

EARLY CULTURAL EDUCATION THROUGH STORIES ABOUT
COMPOSERS: AN INTEGRATIVE APPROACH TO LEARNING
ABOUT ART, HISTORY AND CULTURAL HERITAGE IN
PRESCHOOL AGE

Abstract: Contemporary approaches to education increasingly emphasize
the importance of early cultural education as a foundation for the development of
cultural literacy, aesthetic sensitivity, and a positive attitude toward the arts. In this
context, music education, as well as early musical stimulation and learning,
provides a valuable framework for introducing children to cultural heritage, not
only through listening to music but also through understanding the social and
historical contexts in which it was created.

This paper presents an integrative model of early cultural education based
on a narrative approach, through which children aged 2 to 7 become acquainted
with the lives and works of composers through stories, anecdotes, historical
circumstances, artistic achievements, and active musical experiences. Taking into
account the developmental characteristics of young children, biographical and
historical content is adapted to their cognitive abilities and interests, allowing
abstract concepts to be understood through concrete situations, emotions, and
personal experiences.

In addition to familiarizing children with representative musical works, this
approach enables connections between music, history, literature, and the everyday
lives of people in different historical periods. Such experiences encourage curiosity,
imagination, language development, listening skills, memory, and the ability to
establish meaningful connections between different areas of knowledge. At the
same time, children gain their first insights into cultural continuity and the
significance of artistic heritage in contemporary society.

The paper is based on practical experience gained through educational
programs and workshops, conducted with preschool children and highlights the
potential of narrative and interdisciplinary approaches in fostering cultural
competencies from the earliest age.

Keywords: early cultural education, music education, cultural heritage,
composers, interdisciplinary approach.
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INO30OPULITE Y BPTURY Y PASBBUJABY PEAJIHOI'
ITPOI'PAMA: JOITPUHOC PA3BOJY JAEIIE 1
INPOPECUOHAJIHUX KOMIIETEHIIUJA BACIIMTAYA —
ITPUMEP U3 ITPAKCE

Pesume: OsBaj pan pa3marpa 3Hayaj MO30PHIINTa y BPTUNY Kao Ba)KHOT
CErMEHTa y pealu3allfjy Pa3BojHOr MporpaMa YCMEPEHOT Ha IIEJIOBUT Pa3Boj JeIe U
Ha jadame MpoQecHOHATHMX KOMIIETeHIMja BacmuTada. [lo3opuiHe akTHBHOCTH
MPEJICTaBbajy TMOJACTUIAJHO CPEICTBO 3a pa3Boj Jedje MallTe, KPEaTHBHOCTH,
KOMYHHKAIIMjCKUX CIIOCOOHOCTH W COIMjallHUX BemTHHAa. Kpo3 apamcky wurpy,
yJIore W CIEHCKH H3pa3, Jela MMajy NMPWINKY Ja HCTPaxyjy CBET OKO cebe,
n3paxkaBajy ocehama M CTaBOBe, pa3BHjajy caMoIOy3lame U yde jaa capalyjy ca
BpLIBbHAIMA.

VY caBpeMEHOM BacNUTHO-OOPAa30BHOM pajy IO30pUINTE HWMa 3HAYajHY
YJIOTY y MHTETPUCAHOM IIPUCTYITy Y4ekY, jep oMoryhaBa moBe3nBame pa3IndUTHX
o0jacTi pa3Boja M ydueHma KPO3 HUCKYCTBEHE M KpeaTHMBHE AKTHBHOCTH.
VYKIbyurBame TMO30PUIIHUX CaApKaja y CBAaKOJHEBHH paJl JIONPHHOCH Pa3BOjy
je3UUKNX, KOTHUTUBHUX, EMOIIHOHAITHUX ¥ MOTOPUYKUX CIIOCOOHOCTH JIelie, Kao U
HETOBambYy KyJITYPHHX BPEJHOCTH U €CTETCKOT JT0KUBIbaja.

IMocebHa maxma mocBelieHa je yiIo3W BacmuTaya y IUIAHUPAY,
OpraHu3alMju M peau3aluji IO30pUIIHUX AKTHBHOCTH. Bacmurad Kpo3 oBaj
npouec pasBuja NpodeCHOHAIIHE KOMIIETCHIMjEe KOjeé Ce OJHOCe Ha KPeaTHBHO
OCMUIIJbABAkE TIOJCTUIAJHOT OKPYXKEHa, MPUMEHY CaBpEeMEHHX MeToja paja,
capajilby ca JIeIoM, pOJUTEeIbUMa ¥ JIOKATHOM 3ajeJIHUIIOM, Ka0 M KOHTHHYHPAaHO
CTpPY4HO ycaBpiuaBame. Pajx he kpo3 npumMepe U3 npakce ykaszatu Ha MOryhHOCTH H
no0poOWTH TpUMEHe TMOo30pHINTa y BpTHNy, Kao W HAa HETOB JIOIPUHOC
KBAJINTETHHjEM BAaCIUTHO-00Pa30BHOM TPOIECY M Pa3BOjy KOMIICTCHIMja CBHX
YUYECHHUKA.

Kibyune peum: mosopuinTe y BpTHhy, pa3BOjHH Iporpam, I€4ju pasBoj,
KpEaTWBHOCT, JpamMcka wurpa, mnpodecrHoHalHe KOMIICTCHIIMje BacIuTava,
WHTETPUCAHO YUYekhe, BACIIUTHO-00Pa30BHU paJl.
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THEATER IN KINDERGARTEN WITHIN THE DEVELOPMENT
OF A REAL PROGRAM: CONTRIBUTION TO CHILD
DEVELOPMENT AND PROFESSIONAL COMPETENCES OF
PRESCHOOL TEACHERS - A CASE STUDY FROM PRACTICE

Abstract: This paper discusses the importance of theater in kindergarten as
a vital segment in implementing a developmental program aimed at the holistic
development of children and strengthening the professional competences of
preschool teachers. Theater activities serve as a stimulating tool for developing
children's imagination, creativity, communication abilities, and social skills.
Through dramatic play, role-playing, and stage expression, children have the
opportunity to explore the world around them, express feelings and attitudes,
develop self-confidence, and learn to collaborate with their peers.

In contemporary educational practice, theater plays a significant role in an
integrated approach to learning, as it enables the connection of different areas of
development and learning through experiential and creative activities. Incorporating
theater content into daily work contributes to the development of children's
linguistic, cognitive, emotional, and motor skills, as well as fostering cultural values
and aesthetic appreciation.

Special attention is dedicated to the role of the preschool teacher in
planning, organizing, and implementing theater activities. Through this process, the
teacher develops professional competences related to creatively designing a
stimulating environment, applying contemporary methods of work, collaborating
with children, parents, and the local community, as well as continuous professional
development. Using examples from practice, this paper will highlight the
possibilities and benefits of implementing theater in kindergarten, as well as its
contribution to a higher-quality educational process and the development of
competences for all participants.

Keywords: theater in kindergarten, developmental program, child
development, creativity, dramatic play, professional competences of preschool
teachers, integrated learning, educational work.
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Kastriot Luma®, PhD student
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CREATING CREATIVITY IN PRESCHOOL CHILDREN
THROUGH FREE PLAY AS A MODERN EDUCATIONAL
APPROACH

Abstract: Creativity represents one of the most important components of
holistic development in preschool children. Free play, as a spontaneous and child-
directed activity, provides numerous opportunities for the expression of
imagination, creative thinking, and socio-emotional development. This paper aims
to present the role and importance of free play in fostering creativity among
children aged 4-5 years.

The study is based on practical experience conducted in a preschool setting,
where children’s activities during free play were observed and analyzed. Through
different play corners (construction corner, role-play corner, and art corner),
children were able to create imaginary situations, experiment with various
materials, and develop original ideas.

The results indicate that free play has a direct impact on the development of
creativity by encouraging initiative, flexibility in thinking, and problem-solving
skills. The educator’s role in this process is supportive and facilitative, creating a
rich and stimulating environment without directly interfering in children’s play.

In conclusion, free play remains one of the most effective tools for
developing creativity in early childhood education and should have an essential
place in educational planning.

Keywords: creativity, free play, preschool education, children aged 4-5,
imagination development
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Kacrpuor Jlyma

HEI'OBAILE KPEATUBHOCTHU KOA JELE ITPEAINIKOJICKOI'
Y3PACTA KPO3 CJIOBOJIHY UT'PY KAO CABPEMEHH
INPUCTYII OBPA3OBAILY

Pe3ume: KpeaTuBHOCT mpencTaBiba jeqHY O HajBAXHHjUX KOMIIOHEHTH
[EeNOKYITHOT pa3Boja Jele y MpeImKoiIckoM y3pacty. Cnoboxna wurpa, kao
CIIOHTaHa M JIETETOM BOljeHa aKTUBHOCT, Ipyka OpojHe MoryhHOCTH 3a
H3pakaBame MAIlTe, KPEaTHBHOT MHUIIJbEHA U COIIMO-EMOIMOHATHOT pa3Boja. Lnip
OBOT paja je Jna TpUKaXKEe YIOTY W 3Ha4yaj cI00OIHE WIrpe y TMOJICTUIAKY
KpEaTUBHOCTH KOJ Jele y3pacta 4—5 roguxa.

Pag ce 3acHuBa Ha MPakTUYHOM HCKYCTBY peaM30BaHOM y BpTHhKOM
OKpY)XemY, TJe Cy MOCMaTpaHe W aHAIM3UpaHe aKTHBHOCTH JIeIle TOKOM CIIO00/IHE
urpe. Kpo3 pasznmmunte nenrpe urpe (rpa)eBUHCKH IIEHTap, LEHTap 3a UTPe yJora u
JUKOBHHU LIEHTAp), Jella Cy MMalla MPWIMKY Ja KPeupajy MMardHapHe CHUTyaluje,
CKCIICPUMEHTHIIY Ca PA3IMYMTUM MaTepHjaIiMa U pa3BUjajy OpUTHHAIIHE HIIE)e.

Pesynratn mokasyjy na cio0oaHa Wrpa IUPEKTHO YTHYE HA pas3Boj
KpEaTuBHOCTH, TOACTHYyhM WHHIMjaTHBY, (IEKCHOMIHOCT Yy MHIUBEHY U
CIOCOOHOCT pellaBama Mpobliema. Yiiora BacmuTada y OBOM IMIpoIecy je
noapxaBajyha m Qacunmuraropcka, Kpo3 Kpeupame OOorator M CTHMYJIATHBHOT
OKpYXema 0e3 IMPEKTHOT MeIlaba y Iedjy Urpy.

3akJbydHO, CIIO00HA UIpa OCTaje jeHO OJ HajePUKACHUjUX cpelcTaBa 3a
pa3Boj KpEaTHMBHOCTH Yy TIPENIIKOICKOM 00pa3oBamy M Tpeba Ja 3ay3Me Ba)KHO
MECTO Y IIaHUpamy BaCIUTHO-00Pa30BHUX aKTHBHOCTH.

K/byuHe peun: KpeaTHBHOCT, CI000/1HA UTPa, MPEIIKOICKO 00pa3oBame,
Jena yspacrta 4—5 roJuna, pa3Boj MallTe.
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Jp cuu. Bpanko Meauh”, npod. c. c.

Bucoka mkosa cTpykoBHUX CTyaHja 3a o0pa3oBame Bacnurada u Tperepa, CydoTuia

Ap cun. Camsa Huxkosamh, npod. c. c.
Bucoka mikoma cTpyKOBHHX CTyaHja 3a 00pa3oBame BacuTada u TpeHepa, CydoTuma

JUTI'NTAJTHA TUJAKTHYKA CPEJCTBA Y PA3BOJY PAHUX
MATEMATHYKHUX IIOJMOBA KOJ AELHE ITPEJIIKOJICKOI'
Y3PACTA: MOI'YRHOCTHU UHTETPALIMJE CA
TPAAUIIUOHAJIHUM METOANYKHUM INTPUCTYIIUMA

Pe3ume: CaBpemeHH pa3BOj AUTHTATHUAX TUIAKTHYKHX CPEICTaBa OTBOPHO
je HoBe MOTyhHOCTH y TOICTHIIAKY PAaHUX MATEeMAaTHYKUX TI0jMOBa KOJ JIeIe
MPEIIKOJICKOT y3pacTa, Meh)yTHM BUXOBa MENarollkyd ONpaBJaHa NMPUMEHA HUje
CaMOOYHIJICAHA U MPETIOCTaBIba CUCTEMATCKO METOMYKO MPOMHUIILJbAhE — KaKO Y
noryery 300pa KOHKPETHHX CPECTaBa, TAKO M y MOTJIely IBHMXOBOT OJHOCA IpeMa
TpaJUIIMOHATHUM MaHUITYJaTUBHUM MaTepHjaiuMa. Y OBOM paiy, yTeMeJbeHOM Ha
CHCTEMATCKOM IIperJie/ly pelieBaHTHE CTPYYHE M Hay4yHe JHUTeparype obOjaBibeHe y
nepuony ox 2012. go 2025. roaune, pa3maTpa ce yuora JUHTATHUX JUAAKTHYKUAX
CpelcTaBa y pas3BOjy YETHPH KJby4Ha MOJAPYdYja PaHHX MaTEeMaTHYKHX II0jMOBa:
pa3Boja TmojMa Opoja, TE€OMETpHje U MPOCTOPHOT pa3yMeBama, Mepema U
ynopehuBama, Te yodaBama MPaBWIHOCTU U oOpa3ana. Ca CTAaHOBHILITA METOJIUYKE
KIacuuKalyje, aHauM3MpaHa Ccy TPHU HAj3aCTYIUbEHHja THIA JTUTHTATHHX
CpeAcTaBa y pajy ca JeloM y3pacTa O TPH JO IIeCT roJMHa — arjivKanuje 3a
Tabnet-ypehaje, uHTEpakTUBHE Tabie W 0Opa30BHU POOOTH ca MPOrpaMabUIHUM
urpadkamMa — W 3a CBakd TUN HJCHTH(UKOBaHE Cy CHeUU(UYHE Ieaaromke
MPEJHOCTH, CTPYKTypHA OrpaHHuYeha M KOHKpPETHE MOTYNHOCTH WHTerpaimje ca
TPaJUIIMOHATHIM KOHKPETHUM MaTepHjaluMa W WrpadkuM cuTyarmjama. Ha
OCHOBY CHHTE3€ Hajla3a MPeUIOKEH je€ UHTErPaTHBHU METOIMYKH OKBUDP yTeMEJbEH
Ha YeTHpH TeMeJbHA NPUHLHMIA: NMPUHLUILY ,,IPBO KOHKPETHO, 3aTUM JUTHTAIHO®,
MPUHIMITY aKTUBHOT IOCPE/IOBaba BAacIUTa4ya, MPUHIMITY KOHTEKCTyalu3aluje y
LIMPOj MPOjEKTHO] aKTUBHOCTH M MPUHIMITY pa3BojHe npuMmepeHoctu. [loceGHO je
HCTaKHyTa TpPECyAHa YJIOra BacluTada Kao MOCPEIHMKA M KBAJUTET HErOBOT
JUJIAKTHYKOT TPHCYCTBa, 0O€3 KOI' JIMTHTAIHO CPEJACTBO OCTajeé Ha HUBOY
MOBPIIMHCKE MaHHITyNanuje. Paja je TeopHjcko-MeTOMYKOT KapakTepa U HaMemeH
j€ BacmuTauyuMa, CTPYYHUM CapaJHULIUMa y TPEAIIKOJICKO] YCTAHOBH U CTYyIEHTHMA
CTPYKOBHHX CTyZIHja 3a 00pa3oBame BacIuTaya.

K.I])y'-lHe peuM: guruTajiHa AIWJaKTH4YKa CpEacTBa, paHa MaTeMaTHKa,
MNPCAIIKOJICKA  y3pacCT, HWHTCIpaTUBHU MCTOAUYKH TIMPUCTYII, MTOCPCAOBALC
Bacmurayda.

* brankomedic@vsovsu.rs
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Branko Medi¢
Sanja Nikoli¢

DIGITAL DIDACTIC RESOURCES IN THE DEVELOPMENT OF
EARLY MATHEMATICAL CONCEPTS IN PRESCHOOL
CHILDREN: POSSIBILITIES OF INTEGRATION WITH

TRADITIONAL METHODOLOGICAL APPROACHES

Abstract: The contemporary development of digital didactic tools has
opened new possibilities for fostering early mathematical concepts in preschool-
aged children; however, their pedagogically grounded use is not self-evident and
requires systematic methodical consideration — both with regard to the selection of
concrete tools and to their relationship with traditional manipulative materials.
Based on a systematic review of relevant professional and scientific literature
published between 2012. and 2025, this paper examines the role of digital didactic
tools in the development of four key areas of early mathematical concepts: number
concept, geometry and spatial understanding, measurement and comparison, and the
recognition of patterns and regularities. From the standpoint of methodical
classification, three most widespread types of digital tools used with children aged
three to six are analyzed — tablet applications, interactive whiteboards, and
educational robots with programmable toys — and for each type, specific
pedagogical advantages, structural limitations, and concrete possibilities for
integration with traditional concrete materials and play-based situations are
identified. Drawing on the synthesis of findings, an integrative methodical
framework is proposed, grounded in four fundamental principles: the principle of
»concrete first, then digital”, the principle of the preschool teacher’s active
mediation, the principle of contextualization within broader project activities, and
the principle of developmental appropriateness. Particular emphasis is placed on the
decisive role of the preschool teacher as a mediator and the quality of his or her
didactic presence, without which a digital tool remains at the level of surface
manipulation. The paper is theoretical-methodical in character and is intended for
preschool teachers, professional associates in preschool institutions, and students of
vocational studies for the education of preschool teachers.

Keywords: digital didactic tools, early mathematics, preschool age,
integrative methodical approach, teacher mediation.
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Mapuja Kpcruh Panojkouh”, MacTep BacnuTay; JOKTOPaH/
Yuusepsutet y Kparyjepiry
®daxynTeT NeJarolKux HayKa y Jaroauau

MOJYJAPHO JUJAKTHYKO CPEJCTBO
LAVIHOIMPOTPAMATOP* Y ®YHKIINJU PAHOT PA3BOJA
AJITOPUTAMCKE IIUCMEHOCTH M AVIUTUBHE
JTACKPUMHWHALMJE KOJI ITPEIIKOJIIA

Pe3nme: CaBpeMeHU NPHUCTYI MPEALIKOICKOM BacHHUTamby U 00pa3oBamby
MOCTaBJba JIETE y YJOTY aKTUBHOT YYECHHKAa M HCTPaKMBaya KOjHU KpO3 UIPY H
MaHUTNyJalHMjy MaTepHjaiiMa pas3BHja CJIOXEHE KOTHHTWBHE BEIITHHE. Y
KOHTEKCTY M3Tpajihe TOACTUIIAjHE CPEANHE 32 YUeHe, pa3BHjame MPo(hecHnoHaTHIX
KOMITICTEHIIMja BacIuTaya Orjiefa ce M Kpo3 CIOCOOHOCT Kpeuparma WHOBATUBHUX,
OTBOPEHHX W BUINCPYHKIMOHATHUX TUIAKTHYKHAX CpPEJCTaBa Koja OAroBapajy Ha
pa3BojHe MoTpede caBpeMEeHOT JeTeTa.

OBaj paj mnpuKasyje ayTOpCcKO JUIAKTHYKO CPEACTBO II0J Ha3HMBOM
»AyIUoIporpaMaTop — MOayJIapHy IIaTGopMy IU3ajHUPaHy C UJbeM yBohema
Jelle  TPEANIKOJICKOT y3pacTa y OCHOBE aITOPUTAMCKOT Pa3MHUILbAkba U
nporpamupama 0e3 ymnorpede ekpana (unplugged coding), y3 cuMyiaTaHO
MOJICTUIIAbE ayJIUTUBHE MEpleniuje U AuckpuMuHanuje. CpeicTBO Ce CacToju O]
MPEeHOCHBE TabJie ca MPEXKOM MM0Jba U CeTa 3aMEHJBbHBHX, aKYCTHYHHX MOYJA KOjU
HWHTETPUINY KBAJUTETHE 3BYYHE eJeMeHTe (Kao INTO Cy Kaimmba, CTOHA 3BOHA,
YHHeNe U MeXaHUUKH Tactepu U ci). KopumhemeM nparehnx BU3yemHUX KapTHIA
ca komoBuMa (IleMama), JeTe Kpo3 Urpy JA00Hja 3a1aTak Ja IIaHupa, KOHCTPYUIIE
U ,M3BPIIKN 3BYYHY CEKBEHIy (ajropuram), mnpeBiauehin yaapbHKy MpeKo
MOCTABJLEHUX MOJIYJIA.

Kiby4Ha MpeHOCT U WHOBATUBHOCT OBOT CPENCTBA OIJIEAa C€ Y EHErOBOj
MOJIyJIAPHOCTH ¥ CHAXXKHOM MHKITY3UBHOM MOTEHIMjaTy. 300T N3pa)keHe TaKTUIIHE U
aKyCTHYHE NOBpaTHe MH(popmanuje, ,, AyauornporpamMarop™ je BUCOKO IPUMEHHB Y
MHAMBUIyaIU3alldjy paja ¥ MOJIPIIIHU JISIH ca CMETHhaMa y pa3Bojy (moceOHO Ko
nene ca omrehemeM BUAa WIM M3 CIEKTpa ayTu3ma). Y paiy Cy HpHKa3aHu
METOJIMYKU Kopauu yBohema OBOT CpEe/ICTBA Y BACIIUTHY I'PyIly, HAUMHU Ipajialyje
3ajaTaka Kpo3 HHUBOE CJIOKCHOCTH, Ka0 W KBaJWTATHBHA aHAJN3a eBalyalluje
MpUMEHe y TPakcH, Koja MOoTBplyje BHCOK HUBO Jie4je ayTOHOMHje, pellaBama
npoOJieMa ¥ COLMO-EMOIIMOHAIHE JOOPOOUTH TOKOM HTpE.

Kibyyne peum: Ayamomporpamarop, ajropuTamMcKka — IMHCMEHOCT,
ayIUTWBHA JUCKPUMHHALIMja, MOIYJapHO IHIAKTHYKO CPEICTBO, CaBPEMEHHU
MPUCTYIIH, UHKITY3Hja.

* marijakrstic016@hotmail.com
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Marija Krsti¢ Radojkovié

THE MODULAR DIDACTIC TOOL “AUDIOPROGRAMMER” IN
THE DEVELOPMENT OF EARLY ALGORITHMIC LITERACY
AND AUDITORY DISCRIMINATION IN PRESCHOOL CHILDREN

Abstract: Contemporary approaches to preschool education place the child
in the role of an active participant and explorer who, through play and manipulation
of materials, develops complex cognitive skills. In the context of building a
stimulating learning environment, the development of professional competencies
among preschool teachers is also reflected in their ability to create innovative, open-
ended, and multifunctional didactic materials that respond to the developmental
needs of the contemporary child.

This paper presents an original didactic tool called the ,,Audioprogrammer —
a modular platform designed to introduce preschool-aged children to the
fundamentals of algorithmic thinking and screen-free programming (unplugged
coding), while simultaneously stimulating auditory perception and discrimination.
The tool consists of a portable board with a grid of fields and a set of
interchangeable acoustic modules that integrate quality sound elements (such as a
kalimba, desk bells, cymbals, and mechanical keys, etc). Using accompanying
visual cards with codes (schemas), the child is tasked — through play — with
planning, constructing, and ,,executing* a sound sequence (algorithm) by sliding a
striker across the arranged modules.

The key advantage and innovation of this tool lies in its modularity and strong
inclusive potential. Due to its pronounced tactile and acoustic feedback, the
,Audioprogrammer® is highly applicable in individualized work and in supporting
children with developmental disabilities (particularly children with visual
impairments or those on the autism spectrum). The paper presents the
methodological steps for introducing this tool into a preschool group, approaches to
task gradation across levels of complexity, as well as a qualitative evaluation
analysis of its practical application — which confirms a high level of children's
autonomy, problem-solving, and socio-emotional well-being during play.

Keywords:  Audioprogrammer,  algorithmic  literacy,  auditory
discrimination, modular didactic tool, contemporary approaches, inclusion.
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Mp Mapuja Mojosuh ®ununosuh®, npod. c. c.
Axanemuja cTpykoBHEX cTyauja Jyxxna Cpouja, JleckoBan
Opncex Bucoka mkosa 3a Baciutade byjanosan

Muiaena JesTuh, Bacnurau
IV ,Iuennma Maja”, Kocoscka Kamenmnma

JYTKA KAO JUJAKTHUYKO CPEACTBO Y CABPEMEHOM
INPEJIIKOJICKOM BACIIMTABY: KOMIIETEHIIUJE
BACIIMTAYA U PA3BOJ JEYJUX CIIOCOBHOCTH

Pe3ume: JlyTka npencraBiba BaKHO TUIAKTUYKO CPEICTBO Y pajy ca JeloM
MIPEIIKOJICKOT y3pacTa, jep MOACTHYe WHTETPHCAHU Pa3BOj E€YjUX CIIOCOOHOCTH U
KOMyHHKanujy Mehy mermoMm u ompacnuma. OHa JONPUHOCH aKTHBHOM Yyudemrhy
JeTeTa y MpoIecy yuerma, YMjH Ce 3HAuaj HarjialiaBa y caBpeMEHUM NPHCTyNUMa
MPE/IIKOJICKOM BaCIHTaky U 00pa3oBamy.

Hure paga je ma ykaxe Ha MOTYRHOCTH KoOje JIyTKa IMpyXa y CaBPEMEHO]
BaCNUTHO-00Pa30BHOj MPAKCH KPO3 aHAIN3y TEOPUjCKUX MOJIA3HIITA O YJIO03H JIyTKe
y TPEANIKOJICKOM BacClUTaky W TNpUMeEpe U3 Mpakce, Kao W Jia MCTaKHE 3Hauaj
npodecHOHaTHUX KOMIETEHIMja BacluTaya 3a EHY YCIENHy yrnoTpeoy.
VkibyuuBame JyTKe y MpoLec pajia ca AeroM Moxe nojacrahu capaimy, cTBapame
npujaTHe aTMmocdepe, ToBepeme M OnuckocT Mel)y agenom u m3mely Jnerne u
BacruTaya. 300r TOora je BaKHO Jla BAacIUTad IMpPEro3Ha IpaBU TPEHYTaK M
aJleKBaTaH Ha4YMH yroTpede JIyTKe y CBAKOJHEBHUM CHTyallHjaMa y MPEIIKOICKO]
YCTaHOBH.

Kibyune peun: dyTKa, TUIAKTUYKO CPEICTBO, MPEIIIKOJICKO BaCIUTAE,
KOMIIETEHIIHj€ BacluTaua, pa3Boj JIe4jux CoCOOHOCTH, UTPa H yUCHEe.

* marijamojovic@yahoo.com
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Marija Mojovi¢ Filipovi¢
Milena Jevti¢

THE PUPPET AS A DIDACTIC TOOL IN CONTEMPORARY
PRESCHOOL EDUCATION: PRESCHOOL TEACHERS’
COMPETENCIES AND THE DEVELOPMENT OF CHILDREN’S
ABILITIES

Abstract: A puppet is an important didactic tool in working with preschool
children, as it encourages the integrated development of children's abilities and
enhances communication between children and adults. It contributes to children's
active participation in the learning process, whose importance is emphasized in
contemporary approaches to preschool education and care.

The aim of this paper is to highlight the opportunities that puppets provide
in contemporary educational practice through an analysis of theoretical perspectives
on the role of puppets in preschool education, as well as examples from practice. In
addition, the paper emphasizes the importance of teachers’ professional
competencies for the successful use of puppets in educational settings.
Incorporating puppets into activities with children can foster cooperation, create a
positive and supportive atmosphere, and promote trust and closeness among
children, as well as between children and educators. Therefore, it is important for
teachers to recognize the appropriate moments and effective ways to use puppets in
everyday situations within preschool institutions.

Keywords: puppet, didactic tool, preschool education, teachers’
competencies, development of children's abilities, play and learning.
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Tartjana Crommh”, qumi. neuxosor
11V ,,ITuenuna“, Bnagununa XaH

KOMIIETEHIIUJE BACIIMTAYA 3A HHKJIY3UBHO
OBPA3OBAIBE U PAJI CA JEIIOM CA CMETIbAMA Y PA3BOJY
- HN3A30BU ITPOPECHOHAJIHE ITPAKCE U IIPUMEPH JOBPE

ITPAKCE

Pe3ume: CaBpemeHO JAPYIITBO TMOCTaBJba IIpel BacCIUTHO-00Pa30BHU
CHCTEM 3aXTEB 32 OCTBApUBAMEC jeHaKWX MOTYhHOCTH 3a cBako neTe, 6e3 003upa
Ha HEroBe WHIWBUIYaTHEe CIIOCOOHOCTH U pa3BOjHE KapakTepucTHKe. VHKITy3UBHO
o0pa3oBame TMpencTaBjba jelaH ON Haj3HAYAJHHjHUX CaBPEMEHUX IMpHUCTyHa ¥y
BaCIUTHO-00PA30BHOM pajy, YMjU je LWJb YKJbYYHBaWmE JEIE ca CMETHama y
pa3Bojy y peloBaH CHCTEM BacCIUTama, o0pa3oBama M Colfjaiu3aiudje. Y TOM
Mpollecy KJbYYHY YIIOTY WMajy BacluTaud, ddje NpodecHoHamHe KOMIIETCHIIH]je
3HA4YajHO YTUYY HA KBAIUTET MHKITy3HBHE TpaKce.

Pan ce 6aBu aHaIM30M KOMITETEHIIMja KOje Cy HEOIXOJIHE BAaCIUTA4YMMa 3a
yCIENIaH pajJi Y WHKIY3UBHOM OKPYKEHY, ca MOCEOHUM OCBPTOM Ha IMEAArollike,
KOMYHHKAIIMjCKE, CMOIIMOHAIHE W WHTEPKYNTypanHe kommeTeHiuje. [loceOHa
naxma mocBehieHa je CIOCOOHOCTHM BacluTada Ja MPENo3Hajy WHIUBUIYAHE
notpebe Jere, NMpuiarofe METOAE pajga M OCTBape capajmy ca MOPOAMIOM H
CTPYYHHM CapaHHUIIMA.

[Topen Teopujckor pa3Marpama WHKIY3UBHOT 00pa30Bama, pajl yKasyje Ha
M3a30Be ca KOjuMa ce BacnurTadyu cycpehy y npodecroHalIHO] TPaKCH, Kao IITO CY
HEJIOBOJbHA CTPYYHA MPUIPEMa, HEJOCTATaK MATEPHjaATHUX U KaJ[POBCKHX pecypca,
npeontepeheHOCT aIMUHHUCTPATHBHAM 00aBe3aMa M morpeda 3a KOHTHHYHPaHUM
CTPYYHHM yCaBpilaBameM. LICTOBpeMEeHO, MpeACTaB/beHH Cy NpUMEpH 100pe
Mmpakce Koju moTBplyjy Ja KBalUTeTHA capajima usMmel)y Bacmuraya, poauresba U
CTPYYHHX CapaJHUKa JONPHHOCH YCIICIIHOj MHKIY3HjH ¥ Pa3BOjy IMOTEHIM]jaja
CBAKOT JIeTeTa.

3akJpydyje ce Ja pa3Boj Mpo(ecHOHATHHX KOMIIETCHIIMja BaclUTayda
Npe/ICTaB/ba OCHOBHU IPEAYCIOB 3a yHanpehuBame WHKIY3WBHOT 0oOpa3oBamba U
CTBapame MOJICTHIAJHOT, PUXBaTajyher u paBHOMPABHOT OKPYKEHha 3a CBY JICILY.

K.Iby‘—lHe pe€YMn: WHKITY3UBHO O6pa3OBaH>€, Acha Ca CMCTHhaMa y pasBojy,
KOMHeTeH]_II/IjC BacIidTava.

* ps.tatjana.stosic@gmail.com
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Tatjana Stosi¢

COMPETENCIES OF TEACHERS FOR INCLUSIVE EDUCATION
AND WORKING WITH CHILDREN WITH DEVELOPMENTAL
DISABILITIES — CHALLENGES OF PROFESSIONAL PRACTICE
AND EXAMPLES OF GOOD PRACTICE

Abstract: Modern society places a demand on the educational system to
achieve equal opportunities for every child, regardless of their individual abilities
and developmental characteristics. Inclusive education is one of the most important
modern approaches in educational work, the goal of which is to include children
with developmental disabilities in the regular system of upbringing, education and
socialization. In this process, teachers play a key role, whose professional
competencies significantly influence the quality of inclusive practice.

The paper analyzes the competencies that teachers need to successfully
work in an inclusive environment, with special attention to pedagogical,
communication, emotional and intercultural competencies. Special attention is paid
to the ability of teachers to recognize the individual needs of children, adapt work
methods and establish cooperation with families and professional associates.

In addition to the theoretical consideration of inclusive education, the paper
points out the challenges that teachers face in professional practice, such as
insufficient professional preparation, lack of material and human resources,
overload with administrative obligations and the need for continuous professional
development. At the same time, examples of good practice are presented that
confirm that high-quality cooperation between educators, parents and professional
associates contributes to successful inclusion and the development of the potential
of each child.

It is concluded that the development of professional competencies of teachers is a
basic prerequisite for improving inclusive education and creating a stimulating,
accepting and equal environment for all children.

Keywords: inclusive education, children with disabilities, teacher
competencies.
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Maja Apcuh”, npod. MaTeMaTHKe M padyHapcTBa
I'mmuasuja Kocoscka Kamenuna

Ap Muiena bornanosuh, npod. c. c.
Axanemuja cTpykoBHUX cTyanja JyxxHa Cpbuja, Jleckopar
Opncex Bucoka mikoa 3a Baciutade byjanosan

O/l UT'PE 10 JIOI'MKE: IUT'UTAJIHO NIOJAPKAHO U
HNHKJIY3UBHO YYEILE TEOMETPUJCKUX IIOJMOBA Y
HNPEJIIKOJICKOM BACIIMTABY U OBPA3OBABY

Pe3ume: Panm pa3Boj MareMaTHYKHX CIIOCOOHOCTH, MOCEOHO y ITOMEHY
TeOMEeTPHjCKUX TI0jMOBa, NPEJCTaB/ba BaXKaH CEIMEHT LIEJIOBUTOI Pa3Boja JAeTeTa
MPE/MIKOJICKOT y3pacTa. Y CaBpeMEHOM KOHTEKCTY MpPEIIIKOJICKOr 00pa3oBama,
ydeme 00JINKa, Tela, BETMYMHA M MPOCTOPHUX OJTHOCA CBE BHIIIE CE peann3yje Kpo3
Urpy, y3 TOAPUIKY HH(POpMaNUOHO-KOMyHUKannoHux TexHonoruja (MKT) u
MpUMEHY MHKIY3UBHUX npuctyna. L{ub pana je na ykaxe Ha 3Hauaj MHTETpalyje
JWTHTATHUX ajlaTa W WHKIY3WBHE IIpaKce y pPas3Bojy JIOTUYKOT W IMPOCTOPHOT
MHIIUbEHha KOJ JeLie.

VY pany ce pazMatpajy MOryhHOCTH NMpHMEHEe WHTEPAKTHBHUX JMTHTAITHUX
caJip)kaja y ycBajamkby OCHOBHHX T€OMETPHjCKHX TOjMOBa (OOIHIIM, TEOMETPHjCcKa
TeNa, OpHjeHTaIja y MpocTopy), MpUiIarojeHux Aenn pa3iInduTHX CIIOCOOHOCTH U
norpeba. [locebaH akieHAT CTaBJbEH je Ha YJIOTy Baclurada y KpeHpamwy
MOJICTHIIAJHOT ~ OKpY)K€Hha, Kao ¥ Ha pPa3Boj MUXOBUX MPO(EeCHOHATHUX
KOMIICTEHIIMja:  JWTMTajJHE  NUCMEHOCTH,  Nenaromke  (QIeKCHOMIHOCTH,
CHOCOOHOCTH WHIUBHyajH3allije HACTaBe W NMPUMEHE MHKIY3WBHUX CTpaTerja.
UKT anmatu omoryhaBajy Bu3yanusaiyjy, HHTEPaKUWjy W IUEpeHIIHjaH]jy
AKTHUBHOCTH, YUME C€ MOJICTUYE aKTHUBHA yJIOra JAeTeTa y IpOoLecy yUyema.

3ak/bydak yKaszyje Ja IOBE3HBAaWkE WIPE, AUTHTAIHUX TEXHOJOTHja H
WHKJTY3UBHOT TIPUCTYNa JONPHUHOCH Pa3BOjy (YHKIMOHATHUX MaTeMaTUYKHX
3HaKka U JIOTUYKOI MHULLbewka. OCHaXXMBamke BacluTada 3a MPUMEHY CaBPEMEHHX
METO/a NpeACTaBJba KIbYUHH MIPEIYCIIOB 32 KBAIUTETHO M JOCTYITHO 00pa3oBame 3a
CBY Je1y.

KibyuHe peum: reoMeTpHjcKH TIOJMOBH, IPEIIIKOJICKO BACHHUTAKE U
obpazoBame, nakIy3uja, KT, tornuko MuNUbewke, MpodeCHOHATHE KOMITETEHIIN]je
BacMHTaYa, JUTUTAITHE KOMIICTCHITH]C.

* naskovicmaja@gmail.com
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Maja Arsié
Milena Bogdanovi¢

FROM PLAY TO LOGIC: DIGITALLY SUPPORTED AND
INCLUSIVE LEARNING OF GEOMETRIC CONCEPTS IN
PRESCHOOL EDUCATION

Abstract: The early development of mathematical abilities, particularly in
the domain of geometric concepts, represents an important aspect of the holistic
development of preschool children. In the contemporary context of early childhood
education, learning about shapes, geometric solids, sizes, and spatial relationships is
increasingly carried out through play, supported by information and communication
technologies (ICT) and the application of inclusive approaches. The aim of this
paper is to highlight the importance of integrating digital tools and inclusive
practices in the development of children’s logical and spatial thinking.

The paper explores the possibilities of applying interactive digital content in
the acquisition of basic geometric concepts (shapes, geometric solids, spatial
orientation), adapted to children with diverse abilities and needs. Special emphasis
is placed on the role of the teacher in creating a stimulating environment, as well as
on the development of their professional competencies: digital literacy, pedagogical
flexibility, the ability to individualize instruction, and the application of inclusive
strategies. ICT tools enable visualization, interaction, and differentiation of
activities, thereby encouraging the child’s active role in the learning process.

The conclusion indicates that the integration of play, digital technologies,
and inclusive approaches contributes to the development of functional mathematical
knowledge and logical thinking. Empowering teachers to apply contemporary
methods represents a key prerequisite for ensuring quality and accessible education
for all children.

Keywords: geometric concepts, early childhood education, inclusion, ICT,
logical thinking, teachers’ professional competencies, digital competencies.
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Jlp Coma Beanukosuh®, npog. c. c.
Axanemuja cTpykoBHUX cTyauja Jyxxna Cpouja, Jleckoary
Opncex Bucoka mkoda 3a Baciurade byjanoBarg

Ap Anexkcanapa Muiaomesuh, npod. c. c.
AxazieMuja BaCIUTAa4KO-MEIUIIMHCKUX CTPYKOBHHX CTyAuja, Kpyesar
Ojcex BaCIMTA4KHX CTyAHja AJIEKCHHAI

BEIITAYKA UHTEJIMT'EHIIUJA KAO IIOJAPIIKA BACIIMTHO-
OBPA30BHOJ IPAKCH Y ITPEJIIKOJICKUM YCTAHOBAMA

Pe3ume: CaBpemeHrn 00Opa30oBHM KOHTEKCT OOENEXKEH je HHTEH3WBHUM
pa3BojeM AMIHTAIHUX TEXHOJOTWja M BemrTauke uHTenureHuuje (Al), xoje cme
BUIIIE YTHUYY Ha OpraHM3allijy ¥ KBaJHTET BaclUTHO-oOpa3oBHOT pana. OBaj paj
aHaMM3upa  AWIAKTUYKO-METOAMYKE  IOTEHNHWjajle  NpPHMEHe  BeITauke
MHTEJIUTEHIIN]€ y TIPEIIIKOJICKOM BaCIUTamy U 00pa3oBamy.

Hums paga je ma ce, Kpo3 TEOPHjCKY aHANIM3Y, MPHUKaXy MOTyhHOCTH,
OrpaHMYeHha M €TUYKE HMMIUTMKanuje mpuMmeHe Al amara y mpakcu Bacnuraya.
[Toceban akueHAT CTaBJBEH j€ HA yJIOTY BaclUTava Kao peQeKCHBHOT NpaKTH4apa
U MeJMjaTopa y Mmpoliecy y4emwa. Pas monasu ox craBa a Beltauyka MHTEIUTCHIM]a
MOXeE JIOPUHETH yHanpehuBamby MENaromkor IUIAHUpama, peanusaluje u
eBaJlyaluje, ajii He MOKe 3aMEHHUTH BacIuTaya.

Kibyune peum: BemTayka HMHTEIUTEHIMja, TMPEIIIKOICKO BacIUTAmbE,
JIMIAKTUYKO-METOJMYKE  HMHOBAIMje, JAWUTUTAIHE KOMIICTEHIHWje JUTUTAIHE
TEXHOJIOTH]E.

* svelickovic.sv@gmail.com
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Sonja Veli¢kovi¢
Aleksandra MiloSevié

ARTIFICIAL INTELLIGENCE AS SUPPORT TO EDUCATIONAL
PRACTICE IN PRESCHOOL INSTITUTIONS

Abstract: The contemporary educational context is characterized by the
intensive development of digital technologies and artificial intelligence (Al), which
increasingly influence the organization and quality of educational work. This paper
analyzes the didactic and methodological potential of applying artificial intelligence
in preschool education.

The aim of the paper is to present, through theoretical analysis, the
possibilities, limitations, and ethical implications of using Al tools in teachers’
practice. Special emphasis is placed on the role of the teacher as a reflective
practitioner and mediator in the learning process. The paper starts from the
standpoint that artificial intelligence can contribute to the improvement of
pedagogical planning, implementation, and evaluation, but cannot replace the
teacher.

Keywords: artificial intelligence, preschool education, didactic-
methodological innovations, digital competencies, digital technologies.
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Macr. Maja ®uaunosuh®, HacT. cTpanor jesnka
Axanemuja cTpykoBHEX cTyauja Jyxxna Cpouja, JleckoBan
Opncex Bucoka mkosa 3a Baciutade byjanosan

Jp Jeaena Pajosuh, npod. c. c.

AxazemMuja CTpyKOBHHX CTY/IMja KOCOBCKO METOXH]jCKa

Yacaas CrombkoBuh, acuCcTeHT
Axanemuja cTpykoBHEX ctyaunja Jyxua Cpouja, Jleckopaig
Ouncex Bucoka mikona 3a Bacruraue byjaHosaig

YYEIE KPO3 UT'PY Y HACTABU EHI'JIECKOTI JE3UKA 3A
JAEIY NPEJIIKOJICKOTI Y3PACTA

Pe3ume: Y caBpeMeHOM MPEIIKOJICKOM 00pa30Bamy, yUCHhEe 3aCHOBAHO Ha
WTpU CMaTpa ce jeJHUM O HajeMKaCHHjHX MPHCTYNa y pamy ca JElOM paHoT
y3pacta. bByayhum nma pmema mpemmkoickor y3pacta TPHPOAHO yde Kpo3
MHTEPAKIH]y, MOKPET U HCTPAKUBAE, UIPA CTBapa MOJICTUIAJHO OKPYKEHE KOje
MOJIp)kaBa Kako KOTHUTHBHU Pa3Boj, TAKO M PaHO ycBajame je3uka. [{usb oBor paga
jecre a UCIUTa yJIOTY M 3Hauaj y4era 3aCHOBAHOI HA MIPH y HACTABU E€HIJIECKOT
je3uka 3a Jely Mpe/IIKoICKOT y3pacTa, Kao M Jia UCTAaKHE MPETHOCTH CaBPEMEHHX
HACTaBHUX TMPHUCTYIA Y PAHOM yUYCHY je3UKa.

VY pamy ce pasmarpajy KapaKTEpUCTHKE JIelleé PaHOI y3pacTa M 3Hayaj
NpUMEHEe urapa, rnecama, npuyama Ipuya, Urpama yIora 1 aKkTHBHOCTH 3aCHOBAaHHX
Ha TIOKpPETy Yy HacTaBU €HIJecKor jesuka. [loceOHa maxma mocBehieHa je yino3u
BacIUTa4ya y Kpeuparmwy MOTUBHIIYher U JeTeTy npuiiarol)eHor okpyKema 3a yueme
KOje MO/ICTHYEe KOMYHHKAIMjy, KpEaTHBHOCT M aKTUBHO yuemrhe nene. Pan takohe
HarjamaBa 3Haya] NpodecHOHATHMX KOMIIETeHIIMja BacluTada, YKIbydyjyhu
KpEaTUBHOCT, KOMYHHKAIIMjCKE BEIITHHE, YIPaBbatkhe TPYNOM M CIHOCOOHOCT
NPUMEHE CaBPEMEHHX HACTaBHUX METOJIa y TPEIIIKOJICKO] TPAKCH.

Pesynratu mpencTaB/beHH y OBOM pay yKasyjy Ha TO Ja aKTHBHOCTH
3aCHOBaHE Ha WIPU MO3UTHBHO YTHYY Ha MOTHUBAIM]y Jelle, pa3Boj Bokalyiapa,
M3rOBOp M CaMONOY3Jame Yy ynotpeOu crpaHor jesuka. [lopex Tora, caBpemeHn
NPUCTYIIM 3aCHOBAaHM HA WIPH JONPHHOCE Pa3BOjy COLMjaHE HWHTEpaKIWje M
MO3UTHBHHUX CTaBOBAa MpeMa Y4Yemy je3uKa OJl HajpaHHjer y3pacta. Y 3aKJbydKy
paga UCTHYE Ce Ja yueHe 3aCHOBAHO HA WTPH INPEICTaBJba CYIITHHCKH EJIEMEHT
yCHENIHE paHe HACTaBe CHIJIECKOT je3MKa M BaXHY KOMIIOHEHTY CaBPEMEHOT
MIPEIIIKOJICKOT 00pa30Bama.

KibyuHe peuM: yueme 3aCHOBAHO Ha WIPH, MPEANIKOJICKO 00pa3oBame,
HACTaBa CHIIIECKOT je3HKa, Jiella PAHOT y3pacTa.

* maja.hello81@gmail.com
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Maja Filipovi¢
Jelena Rajovié¢
Caslav Stoiljkovié¢

PLAY-BASED LEARNING IN TEACHING ENGLISH TO
PRESCHOOLERS

Abstract: In contemporary preschool education, play-based learning is
considered one of the most effective approaches to teaching young children. Since
preschool children learn naturally through interaction, movement, and exploration,
play creates a stimulating environment that supports both cognitive development
and early language acquisition. The aim of this paper is to examine the role and
importance of play-based learning in teaching English to preschool children and to
highlight the benefits of contemporary teaching approaches in early language
education.

The paper discusses the characteristics of young learners and the
significance of using games, songs, storytelling, role-play, and movement activities
in English language teaching. Special attention is given to the role of preschool
teachers in creating motivating and child-centered learning environments that
encourage communication, creativity, and active participation. The paper also
emphasizes the importance of professional competencies, including creativity,
communication skills, classroom management, and the ability to apply modern
teaching methods in preschool practice.

The findings presented in this paper indicate that play-based activities
positively influence children’s motivation, vocabulary development, pronunciation,
and confidence in using a foreign language. Furthermore, contemporary play-based
approaches contribute to the development of social interaction and positive attitudes
toward language learning from an early age. The paper concludes that play-based
learning represents an essential element of effective early English language teaching
and an important component of modern preschool education.

Keywords: play-based learning, preschool education, English language
teaching, young learners.
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Emuinja Crepanosuh®, mactep negaror
I1Y ,,bubepue”, Jleckopai

MPO®ECHOHAJHO CATOPEBAIGE BACIIUTAYA V
CABPEMEHOM OBPA30BHOM KOHTEKCTY: Y3POIH,
MOCJIEJALE ¥ IPEBEHIINJA

Pesume: CaBpeMeHH YCIOBH paja y MPEIIIKOJICKAM ycTaHOBamMa
MOCTaBJbajy MpeE] BacmuTadye OpojHe MpoQecHoHaIHE N3a30BE KOjJU 3aXTEBajy BUCOK
HUBO  OATOBOPHOCTH, €MOLMOHAJIHE  AQHT&XOBAHOCTH W KOHTHHYHpaHE
npuiaroasbuBocTH. [loBehann 3axTeBU y 00IaCTH BacIUTHO-OOpPa30OBHOT paja,
capaambe ca pOIUTEI/bMMA, aJIMUHUCTPATUBHUX o00aBe3a M HMIUICMEHTAIU]CS
CaBpPEMEHUX OO0pa30BHUX TPHUCTYNAa MOTY JOBECTH 0 IM0jaBe NpodecHOHATHOT
CTpeca W pa3Boja CHHApoMa caropeBama. (CaropeBame ce MaHH(eECTyje Kpo3
E€MOIMOHATHY HCUPIUBEHOCT, CMameHO MpodecHOHATHO MocTUrHyhe u mojaBy
JMCTAaHIIMPAHOCTH Y OJTHOCY Ha 10Cao, IITO 3HAYajHO yTHUYE Ha KBAJIUTET paja ca
JIe1IOM, Kao U Ha OIIITE OJIarocTame BacuTaya.

INonazehn ox peneBaHTHHX TEOPUjCKUX MPHUCTYMA, paj MMa 3a Wb Ja
aHanmM3upa Hajuemrhe y3poke W IMOCJIEUIle caropeBama BacluTaya y KOHTEKCTY
MIPEIIKOJICKOT BacluTama M oOpa3oBama. [loceban okyc cTaBibeH je Ha yTHIA]
OpraHu3allMoOHuX (akTopa, Kao ITO Ccy onrepeheme MmociaoMm, HeEITOBOJbHA
WHCTUTYIMOHATHA TOJpIIKa M 3aXTEeBH KOjU TIpOM3WIIa3e M3 capajme ca
poauTesbuMa, ajdd M Ha JndHe QakTope, yKibydyjyhu npodecuoHarHy MOTHBAIH]Y
W WHIUBUAYyaJHE CTpaTeruje cyodaBama ca CTpecoM. Y pany ce, Takohe,
pa3Matpajy MoryhiHOCTH NpeBeHIMje U yOnakaBamba CHHAPOMA caropeBarma, Kpo3
jayame TUMCKE capajiibe, pa3Boj MpodeCHOHAIHUX KOMIICTCHIIMja 1 00e30ehjuBame
MOJPIIKE Y PaJHOM OKPYKEHY.

Ouexyje ce aa pe3yiTaTH paga AoNpuHECy 00JbeM pasyMmeBamy (EeHOMEHa
caropeBama BaclMTada, Kao ¥ yHanpehuBamy NpoQecHOHANHE TIpaKce Kpo3
Kpeupame MOACTHLAJHUjer U MOoJAp)KaBajyher pajHOr OKpyKema Y MPEIIIKOICKUM
yCTaHOBaMa.

K/byuyHe peum: caropeBame, BacIUTadH, IPEIIIKOJICKO BacIUTambe,
npodeCHOHAIHU CTPEC, MPEBEHIIH]A.

* stevanovicemilija8@gmail.com

83


mailto:stevanovicemilija8@gmail.com

Emilija Stevanovié¢

TEACHER BURNOUT IN A MODERN EDUCATIONAL CONTEXT:
CAUSES, CONSEQUENCES AND PREVENTION

Abstract: Contemporary working conditions in preschool institutions
present teachers with numerous professional challenges that require a high level of
responsibility, emotional engagement, and continuous adaptability. Increased
demands in the areas of educational work, cooperation with parents, administrative
duties, and the implementation of modern educational approaches can lead to
professional stress and the development of burnout syndrome. Burnout manifests
through emotional exhaustion, reduced professional accomplishment, and a sense of
detachment from work, significantly affecting the quality of work with children as
well as the overall well-being of teachers.

Drawing on relevant theoretical frameworks, this paper aims to analyze the
most common causes and consequences of teacher burnout in the context of
preschool education. Particular focus is placed on the influence of organizational
factors, such as work overload, insufficient institutional support, and demands
arising from cooperation with parents, as well as personal factors, including
professional motivation and individual stress-coping strategies. The paper also
examines possibilities for preventing and mitigating burnout syndrome through
strengthening team collaboration, developing professional competencies, and
ensuring support within the working environment.

The findings of this paper are expected to contribute to a better
understanding of the phenomenon of teacher burnout, as well as to the improvement
of professional practice through the creation of a more stimulating and supportive
working environment in preschool institutions.

Keywords: burnout, teachers, preschool education, professional stress,
prevention.
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Jlp Mapuja Anexcanaposuh Crajuh®, npod. c. c.
Bucoka mkona crpykoBrux cryauja — CUPMUIJYM — Cpemcka Mutposuiia

JAp Buaa CranucaBan Byjunh, npod. c. c.
Bucoka mkona crpykoBrux cryauja — CHUPMUIJYM — Cpemcka MutpoBuiia

JIMKOBHE KOMNETEHIINJE BACIIUTAYA ¥
MPEJIIKOJCKUM YCTAHOBAMA — CTAILE, U3A30BU U
MEPCHEKTUBE Y 3EM/bAMA JYTOMCTOYHE EBPOIIE
(CPBAJA, BOCHA 1 XEPIIETOBUHA 1 CEBEPHA
MAKEJOHHJA)

Pe3ume: Pan mpencraBba TEOPHjCKY aHaIM3y II03HABamkba JIMKOBHE
YMETHOCTH BacIHTada y NpEAIIKOJICKMM ycranoBama y CpbOuju, y bocHu n
XepueroBunu U 'y CeBepHoj MakenoHuju, ca poKycoM Ha METOJUYKE U Tearomke
KOMITCTEHIIMje BacIMTa4ya Kao KJbYYHOT YHHHOIA Y MOJCTUIAY JIMKOBHOT M3pa3a
Je1ie MPEeANIKOJICKOT y3pacTa.

CaBpeMeHe TeopHje yKa3yjy Ha TO Ja je MPEALIKOJICKA ePUOJ ,,KPUTUIKU
nepuoa” 3a pa3Boj crBapayaukux crnocobHoctu zeue (Filipovic, 2011) u na
KBAJIUTET MOJICTUIIAja KOj€ BaCIIUTAU MPYyKa HEMOCPETHO o/ipelyje pa3Boj JINKOBHOT
noteHjana jgerera. Mcrpaxuamwa PwiunoBuh u Jamesuh ITonosuh (2018)
MoKasaljia Cy CTaTUCTHYKH 3Ha4yajHe Pa3lIUKe Yy KOMIICTEHIIMjaMa Y 3aBUCHOCTH O/
MHHIMjaTHOT 00pa3oBama BacluTaya y OOJACTH JMKOBHE YMETHOCTH, LITO Ce
JMPEKTHO OJIpakaBa Ha OCTBAapUBam€ BAaCIHMTHO-OOPAa30BHUX LUJbEBA y JOMEHY
nuKoBHe Kyntype. CnuyHM Hama3uw 3a0eleXeHH Ccy Wy  XPBaTCKUM
HCTpaXUBambUMa, Koja OejIeke 3HaYajHy pas3iuKy u3Mmely camorpolieHe BaXKHOCTU
JMKOBHHUX KOMIICTEHIIMja M CAaMOIIPOIIEHE HUXOBOT IIOCEH0BamA, y3 H3PAKEH
He/I0CTaTaK CTPYYHOT ycaBpllaBama y oBoj odnactu (Boduli¢ i sur., 2015).

VY o0pa3oBHUM nporpamMuma 3a Bacnurade y Cpouju, MeTouka JIMKOBHOT
BaCIUTamka 3aCTyIJbCHA je Kao 00aBe3aH jeIHOCEMECTPAIHM HPEAMET, MPHU YeMy
KOMIICTEHIIMje BacIUTa4a MPEeCTaBibajy IEHTPAIHY BPEAHOCT y M3paau LUJbEBA U
HCXO0Jla KYpHKyJIyMa. YTOpelHa aHaln3a OOpa3oBHUX CHCTEMa y MOCMaTpaHuM
3eMJbaMa OTKPHBA CIIMYHE CHCTEMCKE HEJOCTAaTKe — HEIOBOJbAH OOUM JIMKOBHHUX
cagpkaja y mporpamMHMa WHHIMjaJHOT 00pa3oBama W OrpaHuueHe MoryhHocTu
CTPYYHOT ycaBpliaBama. Ha oCHOBY mperiiena peieBaHTHE JTUTEPAType, 3aKbydyje
ce Ja je HeomxojaHa pedopma mporpama oOpa3zoBama BaclUTada y3 yBoheme
CHCTEMAaTCKUX MEXaHH3aMa JIOKMBOTHOI y4ema y 00JacTH METOAWKE JIMKOBHOT
BacIHTamba.

Kibyune peum: THKOBHE KOMIIETEHIIMje, BacluTad, METOJIMKA,
MPEIIKOJICKO 00pa3oBame.

* mara.aleksandrovic@gmail.com
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Marija Aleksandrovi¢ Staji¢
Vida Stanisavac Vuj¢i¢

VISUAL ART COMPETENCES OF PRESCHOOL TEACHERS -
STATUS, CHALLENGES AND PROSPECTS IN SOUTHEASTERN
EUROPE (SERBIA, BOSNIA AND HERZEGOVINA AND NORTH

MACEDONIA)

Abstract: This paper presents a theoretical analysis of visual arts
knowledge among preschool teachers in early childhood education institutions in
Serbia, Bosnia and Herzegovina, and North Macedonia, with a focus on the
methodological and pedagogical competencies of preschool teachers as a key factor
in fostering visual arts expression in preschool-aged children.

Contemporary theories indicate that the preschool period constitutes a
»critical period” for the development of children’s creative abilities (Filipovic,
2011), and that the quality of stimulation provided by the preschool teacher directly
determines the development of the child’s visual arts potential. Research by
Filipovi¢ and Janjevi¢ Popovi¢ (2018) demonstrated statistically significant
differences in competencies depending on the preschool teacher’s initial education
in the field of visual arts, which directly affects the achievement of educational
goals in the domain of visual arts culture. Similar findings were recorded in
Croatian research, which noted a significant discrepancy between self-assessed
importance of visual arts competencies and self-assessed possession of those
competencies, alongside a pronounced lack of professional development
opportunities in this area (Boduli¢ i sur., 2015).

In teacher education programmes in Serbia, Methodology of Visual Arts
Education is included as a compulsory one-semester course, with teacher
competencies representing a central value in the development of curriculum aims
and outcomes. A comparative analysis of education systems in the countries under
examination reveals similar systemic shortcomings — insufficient coverage of visual
arts content in initial teacher education programmes and limited opportunities for
professional development. On the basis of a review of the relevant literature, it is
concluded that reform of preschool teacher education programmes is necessary,
accompanied by the introduction of systematic mechanisms for lifelong learning in
the field of visual arts education methodology.

Keywords: visual arts competencies, preschool teacher, methodology,
preschool education.
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Menanuja Beauh UBanosuh®, Bacnurayg
ITY ,,Hame gere*, Bpame

Annpuana KaranueBuh, Bacnurayu
ITY ,,Hame gere*, Bpame

KOMIIETEHIHUJE BACIIMTAYA - Ol KOHCYJTOBABA J10
IHHAPTUIUITALIMJE

Pe3ume: KommereHnpja caBpeMeHOr BacmuTadya OIVIefa CE€ y BEIUTHHH,
yMelBY W 3Hamy Ja Mpeno3Ha CIymlakeM W IOCMaTpameM JeTeTa, HEeroBHX
LpTeXa, eurjer TOKpeTa U UTPe OHO IITO je 3a JIeTe BaYXHO U CMHCIEHO. JleTe je
paBHOIIpaBaH CaroBOPHUK — BaCHHTad HE JI0JIa3H ca TOTOBHM IUIAHOM KOju Hamehe
netery Beh ca ,,oTBOpeHHM clieHapuoM™ W Jaje JeTeTy MOryhHOCT na camo
oJuTyuyje, nmpeanaxe, oupa unme he ce 6aButH. Y pany je BUAJBUB MPOIEC KOjU OX
KOHCYJITOBala Cca JIE[OM BOJIU Yy MapTUIHIAILM]Y, OJHOCHO, JOHOIICHE OJIyKa.
Bunseuso je na je gete akTHBHH y4ecHUK mporieca koju ce qoraha CAIA u OBJIE
W KOjU je peanaH M CMHUCIIEH 3a Ibera W CBE OCTaje akTepe. YMeCTO HaMETHYTHX
tema (Kumma, MHcexkTn W Ap.), akTUBHOCTH M3BHPY W3 PEATHOI KOHTEKCTa U U3
’KMBOTHO NMPAaKTHYHUX CUTyaluja. Baciuray ce KOHCynTyje, Oenexu mTa Ko Jere
M3a3¥Ba 3aUTAHOCT M HA OCHOBY TOT MHTEPECOBaba 3allOUUIbE HCTPAKUBABE U
npoiupyje ra. Pazrosapa ca geriom o TeMH Koja MX 3aHAMa M UHTEpeCcyje ce H BOJIU
pauyHa nga Qopmynanuja NuTamka OMOryhM [enM NPOMHIUBAKBE U aHAIH3Y.
BacrimTay mcTHYe Ba)KHOCT JETETOBHX HJEja W 3aKJbyuHBama, a y3 CBE TO U
¢dororpadmuie, 3anucyje u3jaBe Kako OM KacHWje alalu3upao W 3akJbydHlo IITa je
3aIpaBo JIel OUTHO M Y KOM TIPaBILy MOXE J1a YCMEPH UCTPAKUBAHE.

Anamm3upajyhu u3jaBe ngerie koje My ciyxe 3a npaheme HampeaoBama
netera, yHampehyje cBojy mpakcy kpo3 camopediekcujy wiu pediekcujy ca
COOHOM KOJIETMHHIIOM UM ca AKTHBOM.

KibyuHe peud: KOHCYITOBawme, MapTUIMNAIK]A, KOMICTEHIH]C,
pediiekcuja, mporiec.

* melibelic@gmail.com
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Milena Belié Ivanovié
Adriana Katancevié

PRESCHOOL TEACHERS’ COMPETENCIES - FROM
CONSULTATION TO PARTICIPATION

Abstract: The competence of the contemporary preschool teacher is
reflected in the skill, ability, and knowledge to recognize, by listening to and
observing the child, the child’s drawings, children’s movement, and play, what is
important and meaningful to the child. The child is an equal interlocutor — the
preschool teacher does not come with a ready-made plan that is imposed on the
child, but with an ,,open scenario” and gives the child the opportunity to decide,
propose, and choose what to engage in. The paper presents a process that leads from
consultation with children to participation, that is, to decision-making. It is evident
that the child is an active participant in the process that is taking place HERE and
NOW and that is real and meaningful to the child and all the other participants.
Instead of imposed topics (Rain, Insects etc.), activities arise from the real context
and from practical life situations. The preschool teacher consults with the children,
records what arouses curiosity in them, and, based on that interest, begins an
investigation and expands it. The preschool teacher talks with the children about the
topic that interests them and takes care that the formulation of questions enables the
children to reflect and analyze. The preschool teacher emphasizes the importance of
the child’s ideas and conclusions and, in addition to all this, takes photographs and
records statements in order to later analyze and determine what is actually important
to the children and in which direction the investigation can be guided.

By analyzing the children’s statements, which serve to monitor the child’s
progress, the preschool teacher improves their practice through self-reflection or
reflection with a classroom colleague or the Professional Team.

Keywords: consultation, participation, competencies, reflection, process.
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Crana Aatuh’, TMIu1. MacTep BacnuTaq
Yy ,,Koxmb6pu“, Koperumre

YJOTI'AJIYTKE Y HOACTULHABY PA3BOJA I'OBOPA JIELIE
HNPEAIIKOJICKOTI Y3PACTA

Pe3ume: JlyTka mpencraBiba 3HA4ajHO JUNAKTHYKO CPEACTBO KOj€ KpO3
UTpy, JpaMaTH3aldjy U KOMyHUKAIH]y NOINPHHOCH LIEJIOBHUTOM DPa3Bojy JIETeTa, a
noceGHO pa3Bojy roBopa Jele MPEIIKOICKOr y3pacTa.

[Ipenmer oBor pajia jecTe HCIMTHBALE YJIOTE JIyTKE Y TOACTHLAKY Pa3BOjy
roBOpa Jele NPEIIKOICKOr y3pacTa, ca I0CeOHUM OCBPTOM Ha CTaBOBE BacIHMTaya
0 HCHOJ IPUMEHH Y BACIUTHO-00Pa30BHOM pajy.

Hume wucrpakumBama OHO je Ja ce YTBPAM Y KOjOj MEpPH BacIUTadd
MIPETo3Hajy 3Havaj JIyTKe Y. pa3BOjy TOBOPHUX M KOMYHHKAIMjCKUX BEIITHHA,
Oorahemy peuHUKa, MOJCTHLABY KPEaTUBHOT M3pakaBarmba, EMOLIMOHAIHOT pa3Boja
Y COIIMjanu3anuje Aete.

Kibyune peun: nyTka, pa3Boj roBopa, pa3Boj KOMyHUKAaTHBHHUX BEITHHA,
colyjaan3anuja Jaere.

* stana-1994@hotmail.com
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Stana Antié

THE ROLE OF THE PUPPET IN ENCOURAGING THE SPEECH
DEVELOPMENT OF PRESCHOOL CHILDREN

Abstract: The puppet is an important didactic tool that, through play,
dramatization and communication, contributes to the overall development of the
child, and especially to the speech development of preschool children.

The subject of this paper is the examination of the role of the puppet in
encouraging the speech development of preschool children, with a special focus on
the views of educators on its application in educational work.

The aim of the research was to determine the extent to which educators
recognize the importance of the puppet in the development of speech and
communication skills, vocabulary enrichment, encouraging creative expression,
emotional development and socialization of children.

Keywords: puppet, speech development, development of communication
skills, socialization of children.
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BEIITAYKA UHTEJIUT'EHIIUJA Y KOHTEKCTY PAHOI'
PA3BOJA U NPEJUIKOJICKOI' BACIIMTAIBA U OBPA30BAIBA

Pe3ume: YOp3aHu pa3Boj BEHITAYKE HWHTEIUTEHIMjE M CBE JIOCTYITHH]ja
IpUMEHa Kako y o0pa3oBamy, TaKO M Y CBAKOJHEBHOM XHBOTY, OTBapa OpojHa
nHUTama 0 MOTYhHOCTHMa, TIPEJHOCTUMA I M M3a30BHMa KopHIIhema OBOT ajara
y KOHTEKCTY PaHOT pa3Boja M MPEALIKOJIICKOT BaCIHTama U oOpa3oBama. [ToceGHO
je 3HauajHO MHUTame Ha KOjU HAYWH POJWTEJFM W BaCIUTAYM IPENo3HAjy
MoryhHOCTH TpyMeHe anaTa BeITayke MHTEIHMICHIMje, KOJMKO Cy YIMO3HATH ca
BUXOBUM MTOTEHIIN]aJIIMa, OTPaHMYCHbUMa U PU3UIIMMA U Y KOjOj MEPH UX KOpHUCTE
Kao MOJIPIIKY Y aKTUBHOCTHMA YCMEPEHUM Ha JIeIly TPEIIIKOICKOT y3pacTa.

VY pany ce pa3marpajy MOryhHOCTH NpUMEHE BelITauyke WHTEIUICHIIUjEe Y
KOHTEKCTY PaHOT pa3Boja M MPEALIKOJICKOT BaclUTamba U 00pa3oBama, ca OCBPTOM
Ha UCKYCTBa M MOTyhHOCTH B-eHe yHoTpeOe 0] CTpaHe pOJUTesha M BacIIUTAya.

Emmupujckun  7eo paga  ycMepeH je Ha HCHHTHUBAame HCKYCTBa,
MH(GOPMHCAHOCTH W TIEpLENIHje POJHMTEeIha Jele NPEIIIKOICKOT y3pacTa u
BacIMTaya y Be3u ca KopumhemeM anaTa BEIITayKe WHTeIureHuuje. Y pany he
OWTHU TPUKA3aHU U aHATM3UPAHU PE3yNTaTH UCTPAKUBAKA, Ca IIUJLEM Carlie/IaBamba
aKTYEJHOT CTaka MPUMEHE BEIITAYKe WHTEIUTeHIMje y OO0JAcTH MPEANIKOICKOT
BacCIHTama U 00pa3oBama.

Ki/byuHe peun: Bemradyka HHTEIUTEHIIMja, TPEANIKOICKO BaCHHTAmHE H
o0pasoBame, paHH Pa3Boj, BACHIUTAYH, POIUTEIbH.

* pdragana989@gmail.com

91


mailto:pdragana989@gmail.com

Dragana Petrovié¢
Dusan Nikoli¢
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ARTIFICIAL INTELLIGENCE IN THE CONTEXT OF EARLY
DEVELOPMENT AND PRESCHOOL EDUCATION

Abstract: The accelerated development of artificial intelligence and its
increasingly accessible application in both education and everyday life raises
numerous questions about the possibilities, advantages and challenges of using this
tool in the context of early development and preschool education. Of particular
importance is the question of how parents and educators recognize the possibilities
of applying artificial intelligence tools, how familiar they are with their potential,
limitations and risks, and to what extent they use them as support in activities aimed
at preschool children.

The paper discusses the possibilities of applying artificial intelligence in the
context of early development and preschool education, with a focus on the
experiences and possibilities of its use by parents and educators.

The empirical part of the paper is focused on examining the experience,
awareness and perception of parents of preschool children and educators regarding
the use of artificial intelligence tools. The paper will present and analyze the results
of the research, with the aim of examining the current state of application of
artificial intelligence in the field of preschool education.

Keywords: artificial intelligence, preschool education, early development,
educators, parents.
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